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Academic Advising Center
Beth Merritt Miller, Director
Lassen Hall 1013

merrittmillerb@csus.edu 
(P) 916.278.6351

MISSION

The Academic Advising Center offers mandatory new student orientation, mandatory first year advising, and advising on General Education and graduation requirements for all students. The Center engages students in a developmental process that helps clarify and implement individual educational plans consistent with their skills, interests, and values. Through individual appointments and group advising sessions and presentations, the professional staff, faculty advisors, and student advisors help students understand the university’s academic requirements as well as its policies and procedures. As a result, students are better prepared to take responsibility for their education and persist towards a timely graduation.

GOALS

· Help students build the skills and understanding necessary to take a more responsible role in their own education and academic success

· Develop multicultural competency through development for students and staff

· Provide advising intervention for at-risk students

POINTS OF PRIDE

· Academic Advising contacted all students in the First Year Advising program.

· Staff incorporated diversity training into the semester-long Orientation Leader class.  

· The director and associate directors continued diversity training, focusing on the Graduation Initiative, for all staff in the Academic Advising & Career Center, and Student Services Center.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

Orientation leaders will improve their leadership skills as measured through direct observation of their delivery of campus tours.



	Methods and Measures

On the first day of the orientation leader class in Spring 2010, professional staff and alumni evaluated 12 new orientation leaders as they led a mock, one-on-one campus tour (pre-test—see Attachment A). The evaluators used an assessment measuring seven skills/qualities orientation leaders need. The leaders were scored on a 0-3 scale (Very Good=3, Good=2, Needs Improvement=1, No Basis=0), and the evaluators were encouraged to write qualitative comments. Prior to the pre-test, the evaluators participated in a 30 minute training to help ensure consistency in responses. Staff repeated the evaluation during transfer orientation in June 2010 (post-test), after the orientation leaders had completed the spring training course and had conducted tours at Orientation. 

The evaluators attended a training session prior to the pre-test, which included orientation tour expectations and a review of the assessment used for evaluating each leader.

	Findings

This learning outcome was met. The following table indicates the average results of all leaders for each skill:

Skills/Qualities

Pre-Test

Post-Test

Change

Interpersonal Skills

2

2.41

0.41

Campus Knowledge

1.66

2.25

0.59

Resourcefulness

1.75

2.16

0.41

Time Management

1.66

2.16

0.5

Professionalism

2.41

2.58

0.17

Initiative/Problem Solving

1.66

2.5

0.84

Attitude

2.5

2.83

0.33

Initiative/Problem Solving scores had the highest change during the evaluation process. Successful orientation leaders should be able to manage their group, address their questions and seek out answers to unresolved questions.

Campus Knowledge scores showed significant improvement. The orientation class, training, and on-the-job experience impacted the leaders’ campus knowledge, demonstrated by an increase on their post-test score.

Professionalism and Attitude scores changed the least between pre- and post-tests, and also reflect the two highest rated areas after the pre-test. Even though presenting a professional demeanor, appearance, and attitude are emphasized during Orientation Leader training, this outcome is not surprising.  During the hiring process, staff screen out applicants who do not exhibit professionalism or positive attitude which may help explain why the pre-test score was high and little change was evident through the post-test scores.



	Conclusions / Status

Providing Likert-style responses on the assessment enabled the evaluators to assess the orientation leaders in a somewhat uniform manner. This resulted in concrete data by which to evaluate each skill and measure growth/change. However, there were challenges with the evaluator training and the assessment tool that prevented consistent measures. These included:

1. Training for the evaluators should have included participating in a group tour led by an experienced orientation leader. This could have “set the bar” by demonstrating excellence in each of the skills to be observed.

2. In most cases, the evaluators observed the same leader during the pre- and post-tests. However, there were some leaders who had different observers during the post test evaluation due to scheduling issues. This could have led to inconsistent scoring.

3. Though the comments in the qualitative portion of the assessment were often inconsistent and contradictory, they will provide a rich area of investigation for future observer training.

This assessment measured the orientation leaders’ individual leadership skills as perceived by others.  The Student Affairs Employee Survey administered during Spring 2011 included many similar skills: Communication, Time Management, Problem Solving, Decision Making, Leadership and Confidence. Since the Employee Survey measured the student’s personal assessment of their leadership skills, it would be worthwhile to see if the orientation leaders perceived the same improvement that was observed during the campus tour. In other words, it would be interesting to see if students’ own perceptions matched their trainers/observers’ perceptions.




	Learning Outcome 2

Orientation leaders will improve their knowledge of multicultural competency by participating in diversity exercises in their orientation class. Improvements will be measured at the beginning of the orientation course and again during summer training.



	Methods and Measures

To measure this learning outcome, staff used a broad self-assessment administered as a pre-test and post-test (see Attachment B). The assessment used a Likert scale from 1-10 (10 being the highest), asking participants to rank their awareness, education and experience with diversity and social justice training. The pre-test was administered on the first day of Orientation Leader class in January 2011.  The Associate Director for Academic Advising facilitated 4 class sessions on multicultural awareness.  Topics included multicultural terminology, dominant and subordinate group memberships, identity assumptions and stereotypes, and ally development (see Attachment C). Staff administered the post-test during Orientation Leader training the first week in June 2011. Additional open-ended questions were added on the post-test to assist the facilitator in determining the needs of the participants, but were not coded for this assessment. Orientation Leaders who did not complete the pre-test at the same time as the rest of the class were removed from the findings for consistency. Post-tests from these two Orientation Leaders were also removed. 



	Findings

The results of the post-test demonstrate that 89% of the Orientation leaders (16 out of 18) reported increased awareness, education and experience by an average of more than two points after participating in training exercises and classroom discussions (see Attachment D). Two Orientation Leaders (11%) marked themselves lower on the post-test. 



	Conclusions / Status

Overall, this learning outcome was met, and the results are encouraging. There are several possible explanations for the two Orientation Leaders who scored themselves lower on the post-test, including: a) leaders were under time pressure to complete the post-test, as it was administered prior to a lunch break before meeting with the University President; b) two leaders who ranked themselves lower on the post-test held prior leadership positions on campus, and began the course with some diversity training experience. It is possible that because of past experiences, these two students began with higher rankings than their peers, and after additional training they became aware of how much they still have to learn. 

After examination of the assessment process, staff collaborated on several recommendations for improved methodology and further study.

1. Assess student knowledge with specific questions and topics, rather than perceived knowledge through self-assessment 

2. Utilize quantitative methodology to demonstrate learning outcomes objectively, rather than qualitative measures using open-ended questions

3. Reduce Likert scale from 1-10 to 1-5 to limit outliers

4. Utilize a national multicultural assessment to compare student learning outcomes with participants from similar institutions

5. Limit student-centered curriculum changes that may impede progress to intended learning outcomes




	Learning Outcome 3

Students with a CSUS/Cumulative GPA below 2.0 and who participate in the Second Year Advising Program (SYA) during Fall 2010 and Spring 2011 will be able to communicate the issues involved in and possible solutions to their academic difficulties. In addition, advisors will confirm that they are providing effective solutions and interventions.



	Methods and Measures

In Fall 2010, academic advisors interviewed 230 students in the SYA Program during the first of two meetings. The intake assessment consisted of five (5) open-ended questions. Advisors asked students to reflect on issues surrounding academic difficulties in their second semester at Sac State, and to develop solutions they would use in their third semester. The advisors compiled and tallied the responses to each question to obtain the most frequent responses. 

Additionally, in Spring 2011, academic advisors interviewed 176 students in the SYA program during the first of two meetings; their answers were recorded using a slightly modified checklist revised using results from the Fall 2010 assessment.

Combined results for Fall 2010 and Spring 2011 may be found in Attachment E.



	Findings

Overall, students in the SYA program were able to communicate their issues and the interventions they felt would help overcome those issues. In doing so, advisors have confirmed the program assumptions about the most common issues that students face when in academic difficulty (findings are presented below). Advisors have also confirmed that they have been providing appropriate solutions and interventions to students in the SYA program.

The top five major issues students communicated as factors in their academic difficulties are: 

Factors

# of Students

Not studying enough/procrastinating

132

Skipping class

117

Health, medical, emotional, family and relationship issues

111

Classes are too difficult

99

Working over 24 hours per week

87

The top five solutions students employed in attempt to improve their academic standing are: 

Solutions

# of Students

Studying more/keeping up with assignments and not waiting until the last minute to get assignments done

152

Feeling more focused and motivated to do well

120

Likes their instructor/classes

83

Repeating courses in which they did not do well in

81

Stopped skipping classes

80

The top two ways students planned to effectively manage issues that may come up again was: 

How to Manage Issues

# of Students

Utilize professors’ office hours

163

Increase study time

131

Students’ top two responses to their approach to studying changes in study habits are: 

Study Techniques

# of Students

Studying alone

142

Use textbooks

89

Changes in Study Habits

# of Students

Studying/reading/completing assignments

210

Use a planner/create a set study schedule

97

The top two responses for what services students utilized the previous semester were:

Services Utilized

# of Students

None

196

Professors’ office hours

101

The top two responses when asked what resources would have been helpful for them were: 

Resources Not Used But Would Have Been Helpful

# of Students

Professors’ office hours

137

None

75



	Conclusions / Status

This learning outcome was met. Responses to the intake assessment show that after participating in the SYA Program, students are aware of the factors impacting their academic standing as well as effective methods to help improve their academic standing. Based on student responses to the interview, three major themes emerge: other commitments, personal factors and time constraints. The overall results of the assessment show that prominent contributors to academic struggles are a lack of adequate time spent on studies and a lack of campus resource utilization, specifically professors’ office hours. Overall results also show the top behavioral changes students need are to increase the amount of hours spent studying and to increase the frequency of campus resource use (specifically, professor’s office hours). The advisors will focus on these two areas for advising in the upcoming academic year.

While addressing the three major themes (other commitments, personal factors, time constraints), advisors will continue during their one-on-one meetings to educate and help students understand the importance of being committed and engaged in their education. Advisors will work to ensure that students are aware of campus resources that may benefit them (such as the Counseling and Psychological Services and The WELL), and will discuss the importance of maintaining a balance between school, work, and personal life. Advisors are also working to improve the time management and study skills workshops that staff in the center facilitate every semester.  

The study also showed a high number of students struggling in online/hybrid/large lecture classes. Since the students served by the SYA Program are students already in academic difficulty, they will be advised on success strategies for these types of courses.  

Another interesting result from the assessment is the high response of “none” when students were asked what resources would have been helpful for them. It will be very important for the SYA advisors to help students understand the positive correlation between the use of campus resources and grades. It will also be beneficial to determine the reason(s) surrounding this response. 

The intake assessment yielded important information about the SYA students. The results of the assessment will be used to develop a new pre- and post-test instrument for the upcoming year. 




	Program Outcome 1

Students who participate in the second year advising program will have a 10% higher retention rate than previous cohorts who did not receive similar advising interventions.

	Methods and Measures

The Director requested retention rates from Office of Institutional Research students in freshman cohorts from 2001, 2002, 2003. These cohorts of students were chosen because their six-year graduation rates are available. These “baseline” cohorts also provide a good comparison of similar student populations (the 2001-2003 freshmen cohorts included students in all “standings:” good standing, probation, disqualified/dismissed, withdrawal; however, none received advising intervention).  The baseline cohorts are being compared with the Fall 2009 freshman cohort who had a GPA below a 2.0 beginning their second year (Fall 2010).  

	Findings

The following table shows the comparison cohorts for the end of the third term (end of third semester at Sacramento State):

Cohort (N=)

Good Standing

Probation

Disqualified/
Dismissed

Withdrew

2001 (n=433)

18%

14%

24%

44%

2002 (n=511)

16%

13%

23%

47%

2003 (n=501)

20%

7%

27%

46%

The following table shows the Fall 2009 cohort for the end of the third term (end of third semester at Sacramento State):

Cohort (N=)

Good Standing

Probation

Disqualified/
Dismissed

Withdrew

2009 (n=235)*

43%

38%

15%

4%

*The Fal 2009 cohort is smaller due to a change in selection criteria. Students in good standing, but who received a term GPA below 2.0 at the end of their second semester were dropped from mandatory second year advising.  

Attachment F also provides retention results for the Fall 2009 cohort at the end of the fourth term. Cohorts will continue to be compared each term for six years.



	Conclusions / Status

This program objective was met. Although the Academic Advising Center staff acknowledges that there are many factors involved in student retention, the results for students in both cohorts who participated in this program are very positive, and seem to indicate that the Center’s interventions are effective. The preliminary findings that fewer students are leaving the University can be supported by the findings from our Fall 2009 cohort. Of the students from both cohorts, only 9 (4%) from Fall 2009 cohort voluntarily did not return in spring.  Compared to the other cohorts where the attrition rate was much higher (2001 = 44%, 2002 = 47%, 2003 = 46%).  

The program will be continued in 2011-12 for a new group of second year students who are on academic probation. Each new cohort will continue to be tracked and compared to earlier cohorts.  


PLANS FOR THE COMING YEAR

· Based on the findings of the SYA assessment for 2010-11, a pre- /post-test instrument has been developed to use in Fall 2011-Spring 2012 to measure the goal of an increase in (by the end of the semester in which the students participate in the SYA program): hours spent studying, frequency of contact with professors during office hours, number of campus resources used, and satisfaction with the effort they have put into their classes. 

SUPPORTING DOCUMENTS

Attachment A - Tour Pre-/Post-test

Attachment B - Orientation Leader Diversity Pre-/Post-Test
Attachment C - Orientation Leader Training Curriculum

Attachment D - Orientation Leader Training Results

Attachment E - SYA Results Fall 2010-2011

Attachment F - SYA Tracking Fall 2010
Admissions and Outreach
Emiliano Diaz, Director
Lassen Hall 1011

diaze@csus.edu
(P) 916.278.7766
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MISSION

The Office of Admissions and Outreach facilitates access to higher education for potential students through outreach education, individual admission advising, and accurate, efficient document processing. These activities support the University in achieving optimal enrollment representation including student diversity in race/ethnicity, gender, age and region.
GOALS

· Facilitate prospective students' access to higher education by offering outreach education and individual admission advising.

· Expedite admission processing for timely and accurate admission decisions.

· Partner with California high school districts and community colleges to increase higher education awareness among their populations.

POINTS OF PRIDE

· Provided 2,200 campus tours for 6,444 prospective students and guests. Staff provided an additional 240 special group tours for 10,800 prospective students high schools and community colleges throughout central and northern California.

· Participated in 668 outreach events in 153 cities throughout California and Nevada, covering 39 counties, and presenting information to approximately 95,691 prospective students and their families, encouraging students to attend Sacramento State.

· Developed and launched the “Hornet VIP” program, providing prospective students with personalized web pages that include Sacramento State information and links tailored to their specific academic and extracurricular interests. This program provides a portal for ongoing communication and outreach to help prospective students complete the admissions process.
ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

Prospective students will be able to demonstrate basic knowledge regarding general admissions requirements after participating in campus tour pre-admissions presentations by scoring at least 90% on a post-presentation quiz.



	Methods and Measures

A quiz/survey consisting of 8 questions relevant to admissions requirements was given to several groups of prospective students after they participated in a campus tour pre-admissions presentation. The test questions are tied directly to a PowerPoint presentation used by all presenters (counselors, staff, and student ambassadors). See Attachment A. 



	Findings

This learning outcome was not met. Based on 79 responses received during May and early June, 52% percent of responders scored 88% or above on the quiz, of these, only 15% scored 100%. See Attachment B for full results.

  

	Conclusions / Status

There are several possible explanations for the relatively low scores on the post-tests following the presentations. One possible explanation is that some presenters are more effective than others, and another is that the content of the PowerPoint they all use is lacking in certain areas (reflected by low scores on the post-test). Although staff will certainly look closely at presentation style and content (the most obvious factors), they will also consider other factors that may contribute: for example, when potential students intend to enroll in relation to the time of the presentation, whether students are first-time-freshmen or transfer, whether students are “guessing” on certain questions. To better ascertain the reasons for low scores and to work toward improving them, the next iteration of the survey will solicit identification information from students, as well as include a possible answer of “I don’t know.” These measures should help A & O narrow down the reasons for students’ test scores, help them more accurately reflects student knowledge, and help A & O improve presenter training and presentation content.




	Learning Outcome 2

Student Ambassadors will respond appropriately and accurately to calls from potential students regarding general admissions requirements after participating in an in-depth training program. This will be demonstrated by scoring 90% on an observed competency test.



	Methods and Measures
Anonymous staff posing as prospective students and/or parents students called general admissions phone line during May 2011. They asked questions relevant to general admission requirements (using a script) and gathered additional information related to the responders’ customer service and phone etiquette behaviors. See Attachment C for full survey.



	Findings

A&O did not meet this learning outcome: only 71% of the callers’ questions were answered correctly.  However, A & O discovered that 75% of the incorrect answers were being provided by a single student ambassador. See Attachment D for full results.



	Conclusions / Status

Unfortunately, staff only made 14 calls during May 2011. This low response may be due to reliance on volunteers. In future efforts, the Director will assign this task to staff for a designated period to capture a broader sampling of responses. During the 14 calls made, staff identified 4 incorrect responses, 3 of which were from the same individual (who is no longer an ambassador). The additional feedback received regarding customer service and phone etiquette behaviors was highly informative and will be embedded into future ambassador training programs.




	Learning Outcome 3

80% of prospective students will indicate basic awareness of the general admissions requirements and express increased interest in Sacramento State after attending an outreach presentation at their high school or community college, as measured through post-presentation surveys.



	Methods and Measures

In progress. A post-event email is being sent to participants with a link to a survey (see Attachment E).



	Findings

Survey is in progress for the Fall 2011 Outreach calendar of events.  Results will be available in early Fall 2011.



	Conclusions / Status

Pending.




PLANS FOR THE COMING YEAR

To address issues with the A&O Ambassador and Campus Tour Programs, the Director has assigned a new staff member to take over these areas. That staff member will re-tool both the training and assessments for both these areas during the 2011-12 assessment cycle. 
SUPPORTING DOCUMENTS

A list of links to supporting assessment documentation including, but not limited to, assessment instruments, tables, graphs, references and other artifacts such as essays, pictures, video, and podcasts.
Attachment A - Campus Tour Pre-Admissions Presentation Survey


Attachment B - Campus Tour Pre-Admissions Presentation Survey Results


Attachment C - Admissions Ambassador Call Survey


Attachment D - Admissions Ambassador Call Survey 2011 Results

Attachment E - Questions for Post-Recruitment Presentation VIPs

Associated Students, Inc.

Patricia C. Worley, Executive Director


ASI Government Office, University Union

pcworley@csus.edu




(P) 916.278.6784

MISSION

Associated Students, Inc. (ASI) serves as the official governing body of Sacramento State students and meets the varied needs of students through operation and sponsorship of programs and services. ASI provides experiential education, leadership opportunities, student representation, various business and recreational services, and campus life programs and activities which support the campus and greater Sacramento community.

GOALS

· Serve as the representative entity for Sacramento State students

· Provide students with experiential education

· Provide students with leadership experiences

· Provide business and recreational services

POINTS OF PRIDE

· Sacramento State students are building a tradition of leadership on the California State University Board of Trustees. Four of the last six gubernatorial student appointees have attended Sacramento State.  

· Associated Students’ award-winning student-run radio station, KSSU, celebrated 20 years of operation, serving as a “true educational training ground,” and launching careers in broadcasting, entertainment, marketing, and more according to founding members Jim Bolt (’91) and Chris Posio (’91).

· ASI grant supports a winning partnership between ASI Peak Adventures and Sacramento State’s First Year Experience (FYE). These team-building workshops and one-day rafting course on the American River helped 1000 FYE students begin building a sense of community beyond the classroom right away. Research shows that First Year students involved in FYE programs supported by ASI are retained at 54% over 6 years as compared to 41% for non-FYE students.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

75% of student employees who have worked in ASI programs in Fall 2009 through Spring 2011 will report enhanced knowledge, skills and confidence as a result of their work experience and will be able to describe how they use those skills in their jobs.



	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico (see Attachment A). The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011.

In the 2009-10 academic year, 28 students who were employed in advanced positions were assessed on their development of leadership skills. The results indicated that the students’ total average level of performance across 7 leadership skills at the close of the academic year was “regularly meets & sometimes exceeds expectations.” Administrative staff wanted to expand the assessment of student employees’ skill development as a result of their work experience for all students working in ASI, regardless of their position. The expected outcome was that at least 75% of the student employees would report some improvement in their skills as a result of working in ASI.

Of approximately 350 students invited to participate in the student employee survey, 79 responded to at least part of the survey. ASI supervisors followed up with the Student Affairs Division invitation to complete the student survey with a more “personal” email to the students in their particular ASI program to increase the level of interest and participation for our student employees.



	Findings

This learning outcome was met. The survey results show that students working in ASI, on average, come into their work experience with a perception of their work skills being “good.” But even with a fairly strong sense of prior work skill  across the 11 skill areas,  81% of the students reported “some” to “very much” improvement in their skills. The results seem to show that whatever position that a student employee holds in ASI, his or her work experience is providing them skill development in the 11 areas surveyed (see Attachments B and C).  

Additionally, students reported their work experience positively affected their sense of confidence in four leadership-type skills (Attachment B) with 80 – 93% of the students reporting they were either “confident” or “very confident” in these skills. ASI staff was also excited to learn that their students reported their work experience was “some” to “very much” relevant in the following ways: 73% - to academic major; 90% - to use after college; and 90% - to future career. These results seem to demonstrate that ASI programs support students’ learning both now and in their futures. Lastly, students reported with the greatest frequency that they desired more training in and opportunities to practice leadership and project management skills. 



	Conclusions / Status

ASI management believes that leadership and project management are more complex skills than many of the other 9 skills surveyed—skills that require integrated implementation of many of the other skill areas such as communication, teamwork, problem-solving, and decision-making. This finding suggests ASI management should look more deeply at what about these two skill areas present a challenge to its students, and determine how ASI may best provide both training and practice for them in the future.




	Learning Outcome 2

75% of student representatives serving on University and ASI committees during the 2010-2011 academic year will report enhanced knowledge, skills and confidence in their leadership abilities as a result of their training and participation in a committee.



	Methods and Measures
In the Fall Semester 2010, the ASI Vice President of University Affairs developed a survey aimed at students that have served on an ASI or University committee. 

The survey focused on three general areas: 

· The students’ overall experience serving on their given committee 

· The training they received prior to their appointment to the committee

· The skills they learned from participating on the committee

Collection Dates:

January  4 – March 1, 2011 and May 13 – June 13, 2011

Distribution:

Online through Student Voice 

Distribution Channels:

Email sent to all committee members at the end of the Fall and Spring Semesters with link to Student Voice survey

Survey Type:

Six-point Likert scale that ranged from Strongly Agree to Strongly Disagree including an option for Not Applicable

Populations:

All students appointed to University or ASI committees who received preparatory training  from the ASI Vice President Of University Affairs



	Findings

A record number of students (87) were placed on committees during the 2010-11 academic year.  Disappointingly, only a very small number participated in either the mid-year and/or year-end survey which solicited their self-report on improvement in four skill areas as a result of their committee experience. As detailed in Attachment D, the majority of students who participated in the survey reported improvement in the skills identified; thus, the learning outcome was met. From other questions asked, we also found that students generally were willing to serve on committees again and would recommend the experience to other students.



	Conclusions / Status

Although the objective was met, ASI management was disappointed at the small number of students who participated in the survey. This may be due to two possible factors: perhaps because the call for participation came from the ASI Vice President of University Affairs (for all purposes, a “peer” rather than an administrative staff of ASI), or perhaps because the timing of the survey (at the end of each semester) reduced student motivation and interest in completing the survey. ASI will conduct the same orientation and participation survey plan in the 2011-12 academic year with more attention given early on to communicating the importance of student participation in the survey.

On a more positive note, an unexpected area of student learning occurred for ASI’s Vice President of University Affairs. Her willingness to take the primary role of formulating the student committee survey and communicating with the student representatives afforded her the opportunity to practice her own skills in communication, coordination and survey techniques. 




	Program Objective 1

ASI Marketing team and Student Relations Committee will develop and distribute a survey to Sac State students during the Fall 2010 Semester to assess students’ top issues of concern and to learn more about the manner in which students acquire campus information. Results of the survey will be used to shape ASI’s communication strategy and focus on student needs in the 2011-12 academic year.



	Methods and Measures

In collaboration with the ASI Marketing team, the Student Relations Committee developed a survey in the 2010 Fall Semester aimed at all Sac State students. The survey included basic demographic questions, as well as a series of statements surrounding students’ communication preferences and feelings towards several different issues facing students on campus. 

Collection Dates:

October 23, 2010 – December 1, 2010

Incentive Offered:

All participants that completed the survey were eligible to win a 32g IPod Touch. 

Distribution:

The surveys were distributed online (via Student Voice) as well as through an identical paper version. All surveys completed through the paper version were collected and entered into Student Voice by the ASI Student Government Customer Service Representatives. 

Distribution Channels:

The survey was distributed during tabling (University Union, Library Quad, Resident Halls), Classroom Presentations, Club Presentations, a Facebook event, a link on the ASI Website, Sac State Campus Calendar and the ASI Newsletter. 

Survey Type:

Five-point Likert scale with two general ranges: 

What issues facing Sac State students deserve the most attention?

Deserves Most Attention – Deserves Least Attention

How often do you receive information about campus activities & events?

Always Use – Never Use

Populations:

Although all Sac State students were eligible to complete the survey, only those students that self-selected to participate are included in the data.



	Findings

This program objective was met. The Student Relations Committee collected 861 completed surveys and identified students’ top issues of concern as well as their top ways to learn about events and activities on campus. 

Top Issues of Concern

The results show that students felt the following issues deserved the most attention on campus: 

· Tuition Fees (75.89%)

· Class Availability (74.07%)

· Quality of Instruction (56.15%)

· Future Career Opportunities (55.32%) 

Top Ways to Learn about Events & Activities

The results also show that students receive information about campus events and activities primarily from the following areas: 

· Email (23.73%)

· Word of Mouth (22.37%)

· Facebook (22.68%)



	Conclusions / Status

Shifting Focus for Student Government Leaders

To help enrich the college lives of the students on campus, the ASI Marketing Department will encourage the student leaders serving on the ASI Board of Directors to focus their attention, advocacy and resources on the top issues identified that are most important for students. Although the student leaders’ ability to change the final outcome of these issues may be minimal, their ability to bring information to students on the issues is great. Future events, activities, and efforts should focus on providing information and resources towards these important issues. These issues will help focus and develop the ASI student governments’ strategic priorities for the upcoming year.  

Shifting Additional Dollars Towards Facebook & Email

To help communicate important messages to students on campus, the ASI Marketing Department will begin to allocate additional resources to advertising and promotion through Facebook and an online email subscription with Constant Contact.  

Additional resources for Facebook will include: 

· Implementing Facebook advertisements

· Dedicating a staff member to manage daily postings and comments

· Developing a campaign to get more fans

· Encouraging students currently involved with ASI programs and services to become fans

Current Number of Fans: 800                     Goal Post Campaign: 1000

Additional resources for Constant Contact will include: 

· Outreach to departments across campus for inclusion in content development

· Dedicating a staff member to manage content and delivery

· Developing a supplemental printed version printed semi-annually

· Developing an advertising campaign to get additional students signed up

Current Number Subscribed: 910               Goal Post Campaign: 1200

Shifting resources to these platforms will allow ASI to better communicate information to a broader range of students, allowing them access to information and resources to which they otherwise would not have access.


PLANS FOR THE COMING YEAR

· Associated Students Children’s Center awaits confirmation of re-accreditation by National Association for the Education of Young Children
· Western Regional Outdoor Leadership Conference – Feb. 17-19, 2012 hosted by ASI Peak Adventures and The Well, University Union Operations, Inc. 

SUPPORTING DOCUMENTS

Attachment A - Student Affairs Student Employee Survey

Attachment B - Skill Improvement from Work Experience

Attachment C - Importance of Skills, Prior Ability, Improvement due to Work, Desire for Training, Opportunity to Practice

Attachment D - Skills Improved through Committee Experience

Counseling and Psychological Services
Karen L. Durst, Clinical Director
Student Health Services at the WELL, 2nd Floor

durstk@csus.edu
(916) 278-6416


MISSION

The mission of Counseling and Psychological Services (CAPS) is to facilitate Sacramento State students’ learning by helping them reduce psychological symptoms and developmental stressors, cope with difficult life events, and balance academic and social life. CAPS accomplishes these functions by providing high-quality, time-effective and culturally-sensitive counseling, consultation, outreach, testing, training and psychiatric services.

GOALS

· Provide accessible counseling services to students by increasing the number of students seen on average per day by the counseling and psychiatric team

· Develop a method to assess effectiveness of the counseling and psychiatric team

· Provide outreach and emphasize harm reduction by training student assistants to better identify common warning signs of suicide, increase their knowledge and comfort level with how to interact and talk directly with potentially suicidal students, and to have increased knowledge on how to refer the student to appropriate resources including CAPS

POINTS OF PRIDE

· CAPS recently integrated with Student Health Services and relocated to The WELL

· CAPS initiated after-hours emergency phone triage services through ProtoCall

· CAPS hired 5 new Counselors

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

CAPS will provide training on suicide awareness for Sacramento State Student Assistants. After receiving the CAPS training on suicide awareness, 80% of Student Assistants will report that they agree/strongly agree to the following:

a. they can better identify common warning signs of suicide

b. they can better understand how to ask a student directly about suicide

c. they have increased knowledge of how to interact with a student that is potentially suicidal

d. they feel more comfortable with interacting with a student that is potentially suicidal

e. they have increased knowledge of how to refer a potentially suicidal student to resources



	Methods and Measures

A Suicide Awareness training presentation was developed and given to 38 Student Assistants in the Residence Halls. After the training, the participants completed an evaluation in which they compared their perception of their experience, knowledge and skills before and after the training. Please see Attachment A.



	Findings 

After receiving the Suicide Awareness training, the following percentage of participants agreed and/or strongly agreed to these specific questions: 

a. 86.8% of the participants reported that they can better identify common warning signs of suicide 

b. 92.1% of the participants reported that they can better understand how to ask a student directly about suicide

c. 92.1% of the participants reported that they have increased knowledge of how to interact with a student that is potentially suicidal

d. 73.7% of the participants reported that they feel more comfortable with interacting with a student that is potentially suicidal

e. 86.8% of the participants reported that they have increased knowledge of how to refer a potentially suicidal student to resources

Overall, four out of the five components in the learning outcome met the goal of 80% or better of the participants reporting increases in their experience, knowledge and skills in suicide awareness. 



	Conclusions / Status

The Suicide Awareness training succeeded in increasing the Student Assistants’ reported ability to identify common warning signs of suicide, directly ask a student about suicide, interact with a potentially suicidal student and increase knowledge of how to refer a potentially suicidal student to appropriate resources. These factors can enhance harm reduction as well as increase the likelihood that a suicidal student is identified and referred to treatment. Although this learning outcome was largely met, less than 80% of the trained Student Assistants reported an increase in comfort with interacting with a student that is potentially suicidal. There could be several reasons for this; however, the current survey did not attempt to assess them. Additionally, only 38 participants were trained, so the sample size for the outcome is small. It will be important to increase the number of participants trained in suicide awareness in the future. In addition to student assistants, others that interact with students on a consistent or frequent basis may benefit from the training, including administrators, faculty, other staff, and student employees in other areas. 

Outreach with an emphasis on harm reduction and suicide awareness will be an ongoing goal of CAPS. The specific training content, measurement and targeted participants may be modified for next year.




	Program Objective 1

Counselors will spend an average of 60% of their time providing direct client service.



	Methods and Measures

CAPS management reviewed full-time counselors’ schedules to assess the portion of their time spent providing direct client service. Direct client service includes intake assessments, therapy (individual, couples and group), urgent care assessment, crisis intervention, and client consultation. The time frame of the review is February 2010 - May 2011 since four out of five counselors that began the Fall 2010 Semester had retired and/or resigned by February 2011. The current statistics reflect the direct service of the one counselor that remained at CAPS and the newly hired counselors.

	Findings

Counselors averaged spending between 42% and 57% of their time in direct client service. The lowest average of 42% was from the newest counselor who began May 2nd and spent a large amount of time in orientation and training. Though some counselors spent more time in training and orientation than others, in general they spent a significant amount of time spent on these activities, since all but one of them were new; this reduced their ability to schedule direct client service. After orientation and training, most counselors scheduled approximately 65% of their time in direct service; however, no shows and late cancelations reduced the overall average. 



	Conclusions / Status

None of the counselors were able to obtain the goal of providing direct client service during 60% of their time. This is most likely due 85% of the Counselors being new hires and required to attend orientation and lengthy training. Additionally, the new Counselors began to provide outreach and liaison services to many departments including the Residence Halls, Athletics, ROTC, SSWD, Multicultural Center, Veteran’s Affairs, Peer Health Educators, and others (the Counselors averaged between 2 - 8% of their time providing service to these departments). This goal will continue to be measured the following year, as will the proportion of time counselors devote to outreach services.




	Program Objective 2

Psychiatrists will spend an average of 60% of their time providing direct client service.



	Methods and Measures

Our half-time psychiatrist’s Spring 2011 schedule was reviewed to assess the proportion of time spent providing direct client service. Since the other half-time psychiatrist resigned in February 2011, her statistics were not reviewed.



	Findings

The psychiatrist spent an average of 47.8% of his time providing direct service. 



	Conclusions / Status

The psychiatrist did not achieve the goal of providing direct client service 60% of the time. This is perhaps due to the use of an existing inefficient model of psychiatric and medication evaluation. CAPS management will identify ways in which to increase service delivery in the coming year.




	Program Objective 3

CAPS will identify a reliable method to assess effectiveness of the counseling and psychiatric team.



	Methods and Measures

TBA



	Findings
TBA



	Conclusions / Status

This goal was not accomplished. CAPS integration with Student Health Services and the loss and hiring of Counselors and Psychiatrists limited the time allocated to this goal. With CAPS’ new hires in place, this goal will be revisited in AY 2011-2012.




PLANS FOR THE COMING YEAR

· CAPS will continue to measure student learning outcomes on harm reduction and suicide awareness programs. Outreach, training content, measurement and targeted participants will be assessed and may be modified.

· CAPS will continue with its goal of providing accessible counseling services to students. Program objectives will include goals for Counselors and Psychiatrists to average 60% of their time in providing direct client service. 

SUPPORTING DOCUMENTS

Attachment 1 - Suicide Awareness Training (2010)

Career Center
Beth Merritt Miller, Director
Lassen Hall 1013

merrittmillerb@csus.edu 
(P) 916.278.6231

MISSION

The Career Center provides students proactive and comprehensive career services throughout their academic career at Sacramento State. These services include career development, experiential learning, resume development, practice for interviews, on-campus recruitment, and employer networking. The professional staff provide events, workshops and career counseling to Sacramento State’s diverse student population, and partners with employers who value performance in an inclusive environment.
GOALS

· Help students build the skills and understanding necessary to take a more responsible role in their own education and academic success

· Develop multicultural competency through development for student and professional staff

· Provide career services for all students

POINTS OF PRIDE

· The Career Center launched a Clean and Green Fair and Career Panel in Spring 2011. Twenty agencies participated and over 100 students attended the event. As an emerging industry, we had lots of interest to continue and grow this event in the future.
· The Career Center sustained the mission of the Call to Public Service federal grant that ended two years ago by offering the Pathways to Public Service Academy and culminating public service event in spite of challenging budget times.  
· In November 2010, Career Center staff launched the Wellness Fair. 64 employers participated and 400 students attended the inaugural event. This was a collaborative effort with the College of Health and Human Services, the Recreation, Parks & Tourism Administration (RPTA) department, and the WELL. In addition, it offered RPTA majors an opportunity to plan and execute an event.  

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

Participants in the Government Job Search Academy (Public Service Career Launch) will demonstrate increased knowledge of the federal and state government job search process by scoring at least 80% on a post-test.



	Methods and Measures

All participants in orientation for the Academy series completed a pre-test (Attachment A) before taking part in any other activities. The pre-test assessed current knowledge, behavior, and attitudes regarding government job search and careers. Over the next month, participants were required to attend 5 workshops (see Attachment B for topics) and one individual appointment with an assigned career counselor in order to graduate from the academy. At the final workshop, participants completed the post-test to measure the level of knowledge gained and to assess any attitude or behavioral change resulting from their participation in the Academy.

	Findings

Twenty participants completed the requirements of the five session Academy which ran from March 29 - April 26, 2011. 

The group earned an average score of 42% on the pre-test given in the first session. The group earned an average score of 73% on the post-test administered in the last session; this equates to a 31% improvement in the percentage of correct answers from the pre-test to the post-test.

Although the group score did not reach the desired 80%, a number of items on the post-test were marked correct at an average of 80% or above. These items were on topics such as interview answering strategies (50% on pre-test to 100% on post-test); knowledge of federal resume content (30% on pre-test to 80% on post-test); federal resume length (55% on pre-test to 90% on post-test); and federal government hiring terminology (55% on pre-test to 80% on post-test). The item that showed the greatest increase was: “Among the three branches of state government, which ones are currently subject to the hiring freeze?” On the pre-test 15% of participants answered this correctly. On the post-test, 65% answered correctly; indicating an increase of 60% group knowledge for this item. See Attachment C for samples of graded pre- and post-tests.

As a culmination of the program, participants were recognized and received certificates of completion at the Spring Government Mixer (a networking event for students and agency representatives on May 3, 2011). A follow-up survey was administered on June 2, 2011 to collect placement data. As of June 8, 2011, 4 participants reported job offers, 5 reported interviews, and 5 were accepted into a state exam. Placement follow-up will be conducted again on August 6, 2011.



	Conclusions / Status

Career Center staff felt that the initial offering of a combined federal and state academy was successful. Informal feedback received from academy participants has been overwhelmingly positive. Staff brainstormed several possible reasons why the student learning outcome was not met. As a result, several enhancements will be made to the academy for next year as outlined below: 

· Several participants in both the group and individual sessions had attendance problems; some had to leave early due to class schedule conflicts, and at least one participant was repeatedly late and missed sessions entirely. These students’ test scores were noticeably lower. Since this program was a pilot, facilitators were accommodating or tolerant of those students with poor attendance or attendance issues, and allowed them to continue. In the future, leaders will set expectations for attendance and intervene with or possibly disenroll students who fail to meet those expectations.

· Participants received their graded pre-tests back from the coordinator during the second group session. At this time the coordinator did not go over the test to reinforce the correct answers. It is possible that some participants did not take the time to see how they scored or take note of areas where they lacked knowledge. Coordinators will briefly review the pre-test when it is handed back in future sessions. Additionally, each group session should end with a summary of key points to insure that the participants learned what was expected.


	Learning Outcome 2

One hundred percent of participants who complete the Public Service Career Launch Academy will produce a non-federal and federal resume in the highest ranking (categorized as “likely to lead to an interview”) as determined by a Government Resume Rubric score of 24-26 (non-federal) or 30-44 (federal).



	Methods and Measures

During the first workshop, the program coordinator asked each participant to turn in an initial resume.  After the session, the coordinator evaluated these resumes using the Government Resume Rubric (Attachment D) and assigned each participant two scores. The first score evaluated their resume as if it was a general or non-federal resume (for State of CA employment). The second score evaluated their resume as if it were a federal resume. 

Resumes and attached scored rubrics were returned to participants during the third session of the program. Workshop leaders encouraged participants to incorporate suggested changes and to get assistance from their assigned career counselor if they had questions.

At the final workshop, participants submitted a final resume to measure the level of knowledge gained through their participation in the Academy. These resumes were scored using the same rubric and method as the initial resume.

	Findings

General, Non-Federal Resume Findings:

For the initial resume, the coordinator assigned an average group rating of 27 out of 36 possible points using the Government Resume Evaluation Rubric. 75% of participants scored “likely to get an interview.” For the final resume, the coordinator assigned an average group rating of 31 out of 36 possible points using the same rubric. This resulted in 100% of participants scoring “likely to get an interview.”

Federal Resume Findings:

For the initial resume, the coordinator assigned an average group rating of 27 out of 44 possible points using the Government Resume Evaluation Rubric. 15% of participants scored “likely to get an interview.” For the final resume, the coordinator assigned an average group rating of 33 out of 44 possible points using the same rubric. This resulted in 70% of participants scoring “likely to get an interview.” 

See Attachment E for samples of initial and revised resumes with scored rubrics.



	Conclusions / Status

This Learning Outcome was partially met. For the non-federal/general resume, 100% of participants who completed the academy produced a resume that was “likely to lead to an interview;” for the federal resume, 70% produced a resume that was “likely to lead to an interview.” Although the federal resume did not meet the learning outcome, it should be noted that the increase of scores in the range “likely to lead to an interview” rose from 15% to 70%. This indicates a significant increase in knowledge and resume-production skill among participants. 

Staff brainstormed possible reasons why the federal resume score did not reach the desired 100% of participants scoring “likely to lead to an interview.” As a result, the academy for next year will include separate cohorts for those interested in federal government and state government. It was observed that a number of participants were not interested in applying for a federal job and did not consider it worth their time to create a resume appropriate for the federal application requirements. In future academies, two cohorts may be created based on participant interest. 




	Program Objective 1

Develop and implement a campaign to increase by 10% the number of students who are registered on Career Connection, the online career services database, as of May 2011.



	Methods and Measures

The Career Center staff and interns tabled outside Eureka Hall during lunch the first week of classes.  Over 300 students were given Career Connection cards that provided instructions on how to register on the system. Also, the events coordinator presented in classes, reaching approximately 385 additional students.



	Findings

For the 2010-11 academic year, there was a 16% (nearly 2100 student) increase in the number of students registered on Career Connection. Prior to 2010-2011, just under 11,000 students were registered, and currently nearly 13,000 are.



	Conclusions / Status

The staff will continue to encourage students to register on Career Connection. As a result of the classroom presentations, the Center was able to fill a number of the on-campus recruitment schedules (which is part of the Career Connection system).


PLANS FOR THE COMING YEAR

· Establish baseline data to show who we are serving and where we need to target efforts for outreach. 

· Measure both the student experience and employer experience with the on-campus recruitment process.

SUPPORTING DOCUMENTS

Attachment A - Pre-test

Attachment B - Workshop Topics

Attachment C - Sample Pre- and Post-test scores

Attachment D - Government Resume Rubric

Attachment E - Samples of Initial and Revised Resumes with Scored Rubrics

Enrollment Operations Support

Tejeshwar Chowdhary, Director
Lassen Hall 3004

tsc@csus.edu 
(P) 916.278.7846

MISSION

The Enrollment Operations Support office provides technology services to Admissions & Outreach, Registrar’s Office, Career Center, Academic Advising, Student Athlete Resource Center, Testing Center, Veterans Service Center, Financial Aid, Global Education and the Office of the Vice President for Student Affairs. The department supports enrollment operations by:  1) providing electronic imaging services for all student documents including workflow and archiving; 2) developing and maintaining technology-based solutions that directly support student services; and 3) uploading of applications, transcripts, test scores and other incoming data files.

GOALS

· Provide efficient and effective technology support that assists Student Affairs professionals in providing direct services to students, faculty, staff and external constituents

· Insure that all incoming student record data is imported and processed in an accurate, timely and secure manner

POINTS OF PRIDE

· Developed and implemented a student issue tracking system for Enrollment Operations. The system is designed to be the central location for Student Affairs staff to document, track and resolve student enrollment issues from student pre-admission through graduation. The tracking system was launched in May 2010 and has already logged 1600 resolved issues. 

· Redesigned 15 division office websites to a more student-friendly interface. Many of Student Affairs’ websites are the most visited websites in the University—the average visits per day for Registrar’s and Testing Center websites are 410 and 232 respectively.

· Trained technical support student employees, an essential part of their career development to help them be more marketable when they graduate. All five recent student employees that graduated were quickly able to secure jobs with technology firms. Additionally, two students took the initiative to tackle enrollment and technology issues in Student Affairs and submitted the completed solutions as master’s projects to satisfy their degree requirements.

· Collaborated with Dr. Ahmed Salem in the College of Engineering to provide real life projects for Computer Science students. One of the projects that students developed is currently being used to manage staff leave requests for several offices in Student Affairs.

· Concluded two phases of converting hard copy student files and records into digital indexed searchable images. Files and records of approximately 500,000 students were transferred into our imaging system. 

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

After participating in a standardized training session, IT student assistants will demonstrate basic knowledge and skill in web site design and development, PC setup, and maintenance and troubleshooting by correctly answering at least 80% of questions correctly on an exam, and by scoring at least 70% on an observed competency test.



	Methods and Measures

Increased competency for student assistants will be measured using the following methods:

· Short Answer Exam - Students are expected to correctly answer at least 80% of questions on this exam (Appendix A)

· Observed Competency Test – Students are expected to achieve at least a 70% minimum competency score based on a standard grading rubric (Appendix B)

The Operations Technology Coordinator will provide training during the 2011 summer semester. The director will then observe and assess student assistants and administer the short answer exam.

 

	Findings

TBD



	Conclusions / Status

All Enrollment Operations Support students are recent hires and currently undergoing training; they will be assessed at the end of summer semester.




	Learning Outcome 2

Student employees will demonstrate an increased awareness of and comfort with applying various leadership skills by participating in the division-wide horizontal assessment.



	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico. The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011.

See Attachment A for full survey.



	Findings

These findings are based on the responses from students who identified themselves as working for Student Affairs Technology office. In all the 11 skills, student employees reported that their work in the Student Affairs Technology office has positively impacted their skill development. They rated their work as relevant to their academics and career, and also as helping to improve their confidence in Leading Others, Organizing, Taking Initiatives, and Working in Teams.



	Conclusions / Status

This learning outcome was met. It heartens EOS management to review these results and receive validation from students that they feel more connected with the University as a result of their job on campus. In addition, students have indicated areas where they would like more opportunities to practice their skills and receive training. The Director will review these areas and try to incorporate as many as possible into the existing training module.

As time and resources permit, the data will be further analyzed to assess improvement in relation to the importance of each skill area to the job and the prior skill levels of students. Furthermore, data will be analyzed in relation to the ratings of all student employees that responded across the Division.




	Program Objective 1

Enrollment Operations staff will conduct student surveys (general population as well as specific student populations) to assess the usability of several Student Affairs department websites (Registrar, Outreach & Admissions, Academic Advising, Career Center, and Veterans Success Center) and the newly created Student Resources website. The results will help us enhance and improve the information and services that are disseminated online.



	Methods and Measures
Surveys are being developed for individual department websites (Registrar, Outreach & Admissions, Academic Advising, Career Center, and Veterans Success Center) to gather information on usability, availability of relevant information, and aesthetics. The questions on these surveys are being developed in collaboration with the identified department staff. 

Collection Dates:
August 1, 2011 – October 28,2011

Distribution Channels:
The surveys will be available online through a link on the home page of the 



department websites. The links to these surveys will also be emailed to the 



targeted student populations (EOP and Orientation Leaders).

Survey Type:

Multiple choice and open ended questions.

Populations:

Students visiting department websites will have ability to click on a prominent 



link on the home page and leave their feedback. EOP and Orientation Leader 



populations will be asked the same questions and the results will be compared 



among the three populations.



	Findings

TBD



	Conclusions / Status

The scope and objective of the survey has been modified after initial attempt to target the entire student body. The survey is now being focused on individual department websites to avoid confusion among the surveyed population who may not have been aware of the differences between Student Portal and Student Services websites.




PLANS FOR THE COMING YEAR

· Review and evaluate proposals to implement a campus-wide integrated document imaging solution.  

· Transition several division websites to the new Website Content Management system that will allow easy update and publishing by the content managers.

· Complete the third phase of imaging archived students records and grade rosters and integrate them with our existing imaging solution, Optix. These records are currently on microfilm and microfiche format.

SUPPORTING DOCUMENTS

Attachment A – Student Affairs Student Employee Survey

Financial Aid

Craig Yamamoto, Director
Lassen Hall 1006

craigy@csus.edu
(P) 916.278.6980

MISSION

The Financial Aid & Scholarship Office helps students and in many cases their families to search for, apply for, receive, and maintain eligibility for various types of financial aid. Financial aid education is offered through individual counseling, campus marketing activities and group presentations. Staff also undertake research and resolution of individual student issues. The office strives to provide timely and accurate financial aid processing that is in full compliance with all federal, state and university regulations.
GOALS

· Maximize the number of students who receive their first Fall semester disbursement by the beginning of the term
· Streamline document and awarding processes to decrease the average amount of time between student applications and award disbursement
· Facilitate student employment on-campus and provide direct leadership skills to students employed in the Financial Aid Office
POINTS OF PRIDE

· Increased Initial Disbursement (for Fall 2010) – Total financial aid disbursed in August increased from nearly $46M for Fall 2009 to $70.4M for Fall 2010, a 53% increase.

· Improved Student Awareness of Financial Aid Deadlines – Increased the number of students who attended FAFSA workshops by 236 students (136%) over the previous year.

· Improved Processing Efficiency – Staff significantly decreased the average file processing time for students who missed the priority filing dates from 10 weeks to 6 weeks during our peak period.
· Maintained all financial aid processing in a timely and accurate manner while staff additionally spent considerable time and effort supporting the CMS 9.0 upgrade.

· Recognized Craig Yamamoto, Director of Financial Aid, who was elected Vice President of State Issues for 2011 for California Association of Student Financial Aid Administrators (CASFAA).
ASSESSMENT ACTIVITIES 2010-11

	Student Learning Outcome 1

 80% of student employees will indicate that customer service, communication, work ethic and leadership skills are important to their jobs in the Financial Aid Office, and have improved through their employment there. 

	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico (see Attachment A). The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011; this included 10 Financial Aid student employees.



	Findings

The outcome was met and exceeded (see Attachment B - Student Survey Results for Financial Aid).

Customer Service:  Six of the ten student employees surveyed indicated the significance of customer service in their job as “very” important.  While the majority believed they had “good” (six students) or “very good” (one student) customer service skills prior to their employment, eight of ten still indicated their customer service skills improved as a result of their employment in the Financial Aid Office.  Responses ranged from a “little” improvement (one student) to “very much” improved (four students).  

The open-ended responses provided feedback on key ways students demonstrate customer service skills. Students reported improvement in such areas as listening skills, confidence in job-related knowledge, and word choice.  

Communication: Seven of the ten students indicated the significance of communication in their job is “very” important.  While the majority believed they had “good” (six students) or “very good” (one student) communication skills prior to their employment, 90% indicated their communication skills “much” or “very much” improved as a result of their employment in the financial aid office. 

The open-ended responses additionally provided feedback on key ways students demonstrate communication skills. Students indicated they demonstrated communication skills through empathy, listening, being aware of non-verbal cues, asking questions, and showing interest and willingness to learn.

Work Ethic: Eight of ten respondents noted that they already had a “good” or “very good” work ethic prior to working in the financial aid. Even so, eight students reported their work ethic improved as a result of their employment, with half of those (four) indicating they felt “much” improved. 

Leadership:  Eight of ten students noted that leadership is an important component to their job; however, only one student reported that he/she already had “very good” leadership skills prior to working in the Financial Aid Office.  Eight of ten students reported their leadership skills have improved as a result of this job. Most indicated “some” improvement (four students) and three students perceived “much” or “very much” improvement. As a result of their job in Financial aid, a majority felt “very confident” about some leadership skills such as “organizing a group to accomplish a goal (five students) or “working with a team on a group project” (five students). Fewer indicated confidence in “taking initiative to improve something” (four students) or “leading others” (three students).



	Conclusions / Status

Based on the results of this survey, student employees report that the Financial Aid Office provides excellent opportunities for them to improve their job and leadership skills. This assessment also yielded feedback indicating that these jobs were instrumental in students staying in school, meeting financial obligations, making friends, and feeling a connection to the University. 

While students indicated that they received sufficient training to perform their assignments, the Financial Aid Office sees an opportunity for improvement in its training protocol. FA staff are working to develop a Fall Orientation to make sure all new and returning student employees receive consistent information, updates, and training. The training will likely focus on the learning skills that are most important to student employees’ job duties and life skill development, such as communication, customer service, and leadership. Additionally, the orientation may include a brief survey asking student employees to rank their strength in these same skills, and provide the feedback on the skills they would most like to improve upon through their employment.

As time and resources permit, FA staff will further analyze the data to assess students’ reported improvement in relation to how they ranked each skill’s importance, as well as to their prior reported skill levels. Furthermore, data will be analyzed in relation to the ratings of all student employees that responded across the Division.




	Program Objective 1

Increase the number of students who attend the FAFSA and Document workshops by 5% over last year’s participation to facilitate understanding of deadlines, accuracy of form completion, and early financial aid disbursements, thereby enhancing the potential for retention and subsequent graduation.



	Methods and Measures
FA staff will use last year’s data as basis for comparison:  

· 583 total students attended financial aid workshops last year

· 4 FAFSA workshops were offered in February 2010

· 2 Document workshops were offered in May 2010

The Financial Aid (FA) Awareness committee reviewed surveys from 2010 workshop attendees to develop a marketing plan. Student feedback indicated that flyers, chalk writing, direct emails, and personal contact were the most effective for advertising these workshops. As a result, the FA Awareness Committee used the following media to promote the 2011 workshops:

· Flyers – 2000 placed all over campus and sent to all faculty and staff, who were asked to post and share this information with their students.

· A-frames – 6 3ft x 2ft a-frame signs were placed at the main entrance of buildings with high student traffic.

· Sac State message – a message was sent directly to all students with a Sac State ID highlighting various Student Services events and deadlines, including Financial Aid workshops.

· Website – a page on the financial aid website was dedicated to Financial Aid Awareness. It listed all workshop details, deadlines, and parking information for off-campus visitors.

· Chalk writing – The day before and day of every workshop, staff participated in a chalk-writing campaign on high-traffic campus sidewalks and paved areas announcing workshop details.

· Hornet Newspaper – Workshop details were published four times in the State Hornet leading up to the week(s) of the workshop.
· Sacramento State News and Events Weekly Bulletin – Workshop information was included for 5 weeks leading up to the event.
· Sacramento State Digital Sign (on Highway 50) – Workshop information was part of the news feed loop for 5 weeks leading up to the event.
· Public Affairs and Sacramento Bee – Workshop information given to Public Affairs to give to media organizations and appeared in the Sacramento Bee.
· Partnerships – Asked program coordinators in several departments to encourage their students to attend workshops, specifically Athletics, EOP, SSWD, CAMP, and Guardian Scholars. 

The Financial Aid Committee also provided a survey to all attendees to gather feedback. Subject areas included the effectiveness of the marketing campaign, utility of the workshops, and overall rating. 

Distribution:

The surveys were provided in welcome folders as each student entered the 



workshops.

Collection Dates:
Collected as students exited the workshops

Survey Type:

Yes/No questions, multiple choice options and open-ended questions 




(See Attachments C and D – FAFSA and Document workshop Evaluation Forms 



2011-2012)

Populations:

All FAFSA workshop and Document Workshop Attendees (437 students)



	Findings
This program objective was not met: Financial Aid did not increase its Workshop attendance by 5%. 

Financial Aid hosted 4 FAFSA workshops in February 2011 and 2 Document workshops in April 2011.  There were 473 total attendees, a decrease in participation of 18.8%.

Of the 473 students surveyed, 44% (207) indicated they would not have been able to complete the FAFSA or verifications documents without attending the workshop. Additionally, 98% (463) noted that FA staff answered all their financial aid questions and concerns.  

The open-ended survey questions asked for comments or suggested improvements. The majority of comments were very positive and appreciative for the assistance provided.  

The survey item regarding our various marketing avenues indicated that flyers, chalk-writing, and word of mouth were the most commonly beneficial. It was evident that we had established at least one successful partnership when the football team and coaches attended a workshop. For complete survey results, see Attachment E – FAFSA and Document Workshop Evaluation Responses 2011-12.
Staff used other statistics to further assess improved student awareness:  

1. The number of FAFSAs completed by June 7, 2011: 30,656, a 9.86% increase over June 7, 2010); and 2. The number of requested documents submitted by June 1, 2011: 19,620, a 14.01% increase over the June 1, 2010.



	Conclusions / Status

While the Financial Aid Office may not have increased its workshops’ attendance, other statistics show that the number of FAFSAs and Documents submitted are increasing. This feedback seems to illustrate that students are more aware of financial aid deadlines which ultimately gives them a greater chance at an earlier Fall financial aid disbursement. In the future, FA staff may add space on this survey for students to write their name and ID (optional), which would allow them to track students’ progress on verification documents, first disbursement, SAP, retention and graduation. 

The survey yielded helpful feedback regarding FA’s marketing techniques that will help refine future marketing campaigns. For instance, very few students indicated that they saw workshop information in the Hornet newspaper. Because this media avenue takes staff time to develop and submit and includes a cost, FA will re-evaluate if this avenue is still valuable.

In order to better gauge the effects of developing partnerships with other offices, FA staff should revise Evaluation Forms to include a space next to the Faculty/Staff checkbox to indicate what unit specifically referred students to the FA workshop.  

It was very beneficial to have the football team attend as a group, and FA staff will encourage other groups to do the same; staff will actively reach out to targeted groups and teams next year and arrange for group attendance at a designated time to ensure enough staff coverage. 




	Program Objective 2

Decrease average student file processing time from 10 weeks to 6 weeks by August 1, 2011 for all students (including both students who met the priority filing dates as well as late applicants). This objective will facilitate early financial aid disbursements and ultimately enhance the potential for retention and subsequent graduation.



	Methods and Measures

1.
Implement an improved document screening process to catch student errors earlier in the process and optimize staff resources.

2.
Communicate discrepancies to students within two weeks of original document submission (instead of the standard eight weeks during peak time). 

3. 
Add online verification forms to help guide students step-by-step through the forms using active prompts, ultimately reducing the number of incomplete documents submitted

FA staff will use last year’s figures as a base for comparison. Students who turned in documents between April 1, 2010 and June 10, 2010 had their files reviewed within 10 weeks and resulted in 12,056 students included in the first Fall 2010 financial aid disbursement. Similar data this year will be available in September 2011. 

	Findings

Average time and first disbursement statistics will be available in late September.  

The objective of implementing an improved document screening process and communicating discrepancies to students within two weeks proved to be a beneficial service to students. Documents submitted in person to the financial aid office received a thorough screening checking for completeness, accuracy, and signatures. Documents that came in via fax or mail were also screened, then separated and scanned into a “complete” or an “incomplete” folder in our imaging system. This separation allowed designated staff to take action on incomplete documents immediately, rather than trying to find them amidst thousand of complete documents. Through the My Sac State checklist feature, staff were able to clear the incomplete items and a initiate a new item that detailed the clarification or updates needed to be considered a complete document. This change provided feedback to the students within 1 week compared to 10 weeks in 2010. Further, it allowed students to stay within their processing range time of 6-10 weeks, compared to 10 weeks plus an additional 8 weeks in 2010. 

The Financial Aid Office’s implementation of online forms is still in progress. One form, the SAP Contract, was successfully implemented and serves as a test for the back-end procedures that follow. FA is currently working with IRT to implement SAP Appeal online forms and 4 more online verification forms. The results of this implementation are pending.  



	Conclusions / Status

Pending. These will be provided after the statistics from the file review timeline and first Fall 2011 disbursement are available.    




PLANS FOR THE COMING YEAR

· Implement additional online document filing

· Increase services and communications as a result of our rejuvenated Communications Committee

· Streamline and automate more processes within the Counseling Unit, specifically as those processes relate to Satisfactory Academic Progress (SAP) appeals

SUPPORTING DOCUMENTS

Attachment A – Sac State Employee Survey 

Attachment B – Student Survey Results for Financial Aid

Attachment C – FAFSA Workshop Evaluation Form 2011-12

Attachment D – Document Workshop Evaluation Form 2011-12

Attachment E – FAFSA and Document Workshop Evaluation Responses 2011-12
Global Education

Jack Godwin 






Director and Chief International Officer

 intlinfo@csus.edu 







        Tel: (916) 278-6686

MISSION

The Office of Global Education (OGE) operates according to this basic premise: international education increases the future value of any education, in any country, in any field, at any phase of an individual’s professional development. OGE promotes international education by encouraging students to pursue educational opportunities abroad and administering a variety of international academic programs; by recruiting, enrolling and retaining a large and geographically diverse population of international students and scholars; and by developing and maintaining strong partnerships with members of the university community both on and off campus. OGE aims to integrate international students and scholars into campus and community life, and provide them with ongoing support and advising throughout their affiliation with the university.

GOALS

· Optimize OGE’s service delivery to faculty, staff, students and visiting scholars consistent with available resources

· Ensure the university complies with the federal government’s recertification policies, as defined by the Student and Exchange Visitor Program (SEVP); and ensure all international students and scholars comply with federal immigration law and remain “in status”1
1Status refers to the immigration category the federal government assigns international students and scholars when they enter the United States. International students and scholars who comply with the strict set of rules and guidelines remain “in status” and those who violate these rules fall “out of status.”

POINTS OF PRIDE

· According to the Institute of International Education’s Open Doors report, Sacramento State ranks 29th in the nation (up from 32nd) among all master’s colleges and universities for international student enrollment. See Attachment A for more detailed information.

· According to OGE’s 2011 customer service satisfaction survey, more than 90% of OGE’s clients agreed their experience with OGE was positive.

· OGE continues to serve as a model of a destination campus, a school-within-a-school committed to quality, collegiality and cultural diversity.

· Unadjusted return on investment of more than 1,000% (annual revenues from international student tuition of $5.5 million based on OGE’s $443,170 annual budget).

ASSESSMENT ACTIVITIES 2010-11

	Program Objective 1

After completing a short on-line survey (usually administered late spring) 90% of OGE’s clients will agree or strongly agree their experience with OGE is positive.

	Methods and Measures

In May/June 2011, OGE surveyed 1,340 students, faculty, staff and alumni using SurveyMonkey.com. OGE received 196 responses: 67% from students/alumni, 32% from faculty/scholars, and 1% from staff.

	Findings

· 91% agreed or strongly agreed OGE provides excellent customer service.

· 90% agreed or strongly agreed the advice they received was helpful.

· 90% agreed or strongly agreed the OGE staff is knowledgeable.

· 90% agreed or strongly agreed the OGE staff is responsive to their needs.

The findings of this survey were very similar to previous years, with the exception that this year there were slightly fewer responses to the survey, and approximately 10% more responses from self-identified faculty members than in previous years. However, the overall response rate was 15%, which is almost identical to previous years. There was one glitch: one of the questions was duplicated for some unknown reason, so we combined the responses to calculate the total percentage. In addition, 47 survey participants entered comments, and all but a few were very positive. See Attachment A for a more detailed summary.



	Conclusions/Status

OGE achieved its goal that 90% of clients would agree their experience with OGE is positive. OGE continues to optimize service delivery to faculty, staff, students and visiting scholars consistent with available resources.




	Program Objective 2

All international students and scholars will be “in status,” and thus maintain compliance with federal immigration policies, during their time at Sacramento State.



	Methods and Measures

OGE offered several orientation workshops at the beginning of each semester, plus special workshops regarding employment and taxation issues, with the intent of helping international students and scholars remain in status. In addition, OGE staff members used the Student and Exchange Visitor Information System (SEVIS) to track and monitor the status of all international students and scholars. 



	Findings

All international students and scholars remained in status, and thus in compliance with federal immigration policies.


	Conclusions/Status

International students and scholars seem to have taken personal responsibility for their immigration status. The key indicator of this program objective is that 100% of students and scholars are “in status.” To remain “in status,” for example, undergraduate students studying on an F-1 Visa must keep their passport valid and must not leave the US without the written permission of their international student advisor. They must attend school full-time and carry at least twelve units each semester. They must not work off-campus, but may work on-campus no more than twenty hours per week while school is in session. These are just a few of the numerous rules and guidelines applicable to this category. Thus, the university is in compliance with the federal government’s recertification policies, as defined by the Student and Exchange Visitor Program (SEVP). 




PLANS FOR THE COMING YEAR

· On May 26, 2011, SEVP scheduled the university for recertification of the F Visa program. The university has 180 days from this date to complete the recertification process.

· In May/June 2012, OGE will conduct a customer satisfaction survey of students, faculty, staff and alumni.

· Pending available resources, the university will implement a strategy to increase international undergraduate student enrollment.

SUPPORTING DOCUMENTS

Attachment A - Fall 2010 Non-US Students Composite Statistics

Attachment B - OGE 2011 Customer Service Satisfaction Survey

Housing and Residential Life

Michael Speros
Sierra Hall

msperos@csus.edu
(916) 278-6655 

MISSION

Offering various and diverse living and learning experiences, the Office of Housing and Residential Life is an integral part of the educational mission of Sacramento State. As such, Housing and Residential Life strives to create a welcoming and stimulating environment that prompts students to participate in co-curricular activities that promote life and leadership skills, social responsibility, and academic success.   

GOALS

· Provide affordable, comfortable, clean, and well maintained facilities enabling students to achieve their curricular and co-curricular goals

· Create opportunities to develop life and leadership skills, while fostering the values of civility, global citizenship and social responsibility

· Utilize efficient administrative and fiscal management that is cost effective

· Build an environment that promotes understanding and nurtures the value and the celebration of human difference

· Offer technology services and products that support student learning and staff work environments

POINTS OF PRIDE

· Housing offers a number of living-learning options that allow a residence hall floor to connect with a faculty mentor around a specific theme such as Health and Fitness, Leadership and Service and other special interest communities 
· The American River Courtyard residential complex is a state-of-the-art 600 bed facility, and the first LEED Gold certified building on the Sacramento State campus
ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1 – Alcohol Education 

After attending the CHOICES Level 1 Alcohol Education Class, residents will report making healthier, more responsible choices regarding their alcohol use.


	Methods and Measures

Residents who are documented for alcohol violations and found responsible during the disciplinary process are referred to a CHOICES Level 1 Alcohol Education Class coordinated by Student Health Services. Residents referred to CHOICES take a pretest when they arrive at the class (see Attachment A), a post-test immediately after the class (see Attachment B), and an interview including a follow-up questionnaire (see Attachment C and Attachment D).

	Findings

Immediate Post Test (77 participants)

· 75% demonstrated that they acquired new information.  The most common responses involved understanding the point of diminishing returns and Blood Alcohol Content information (BAC levels).

· 95% were able to specify how they would incorporate what they learned from the class in their social activities. The most common responses involved being more thoughtful, cautious and aware.

Secondary Post Test (9 participants) 

· 87% stated that they used alcohol once or not at all in the prior two weeks. 45% of those who did drink indicated setting a drink limit before drinking. 

Secondary Interview (10 participants) 

· 100% indicated they consumed alcohol on at least two separate occasions since the class and 88% of those who consumed had three or more drinks. 

· 100% indicated they drank at bars or house parties rather than the residence halls.

· 90% did not have another infraction. 



	Conclusions / Status

The CHOICES program successfully educated residents in making healthier, more responsible choices regarding their alcohol use as it applies to avoiding further infractions. 

Note: The utility of the study is diminished by few responses in the follow up and interview phases. The study was also hampered by the departure of three lead investigators during the findings stage. Housing staff will review this outcome to determine its ability to further the goals and vision of the organization. Once reviewed the outcome will either be modified, remain intact yet utilized every third year, or be suspended indefinitely.   




	Learning Outcome 2 - GPA Tracking 

Sac State students living on-campus will have a higher average grade point average at the end of their freshmen year than students who live off-campus at the end of their freshmen year. 



	Methods and Measures

The Office of Institutional Research (OIR) continually tracks performance data including overall GPAs. The GPA data is tracked each semester and listed in an “overall GPA” format. Below are the overall average GPAs from years 2000 through 2011. Also included is a combined overall average GPA listed in the last row of the table.


	Findings

Year enrolled 

GPA – on campus 

End of First Year 

GPA – off campus 

End of First Year 

Fall 2000

Spring 01 =  2.59

Spring 01 =  2.58

Fall 2001

Spring 02 =  2.70

Spring 02 =  2.73

Fall 2002

Spring 03 =  2.62

Spring 03 =  2.67

Fall 2003

Spring 04 =  2.60

Spring 04 =  2.67

Fall 2004

Spring 05 =  2.67

Spring 05 =  2.66

Fall 2005 

Spring 06 =  2.62

Spring 06 =  2.65

Fall 2006

Spring 07 =  2.69

Spring 07 =  2.66

Fall 2007

Spring 08 =  2.75

Spring 08 =  2.74

Fall 2008

Spring 09 =  2.64

Spring 09 =  2.69

Fall 2009

Spring 10 =  2.79

Spring 10 =  2.82

Fall 2010

Spring 11 =

Spring 11 = not available at time of data run

Combined Average

2.66 GPA

2.68 GPA

See Attachment E for more details.



	Conclusions / Status

This objective was not met. The 2.66 overall on-campus GPA vs. 2.68 overall off-campus GPA indicates that our on campus residents earn a GPA that is slightly lower than those who live off campus.  

Housing and Residential Life will continue to track GPA rates and include intentional programming that facilitates academic achievement and success, such as study skills, time management, test taking, etc.




	Learning Outcome 3 - Retention 

First time freshmen who live on-campus will be more likely to persist to their second year of college than first time freshmen who live off-campus.



	Methods and Measures

The Office of Institutional Research (OIR) continually tracks performance data including retention. The data collected from Fall 2000 to Fall 2010 tracks the retention rate of first year students living-on campus and first year students living off-campus as measured by their ability to persist to their second year of college. Also included is a combined overall retention average in the last column/row.    


	Findings

Year enrolled 

Persistence – On-campus residents Freshmen year to Sophomore Year
Persistence – Off-campus residents Freshmen year to Sophomore Year
Fall 2000

Fall 01 = .79        Spring 02 =  .73

Fall 01 = .74        Spring 02 =  .69

Fall 2001

Fall 02 = .80        Spring 03 =  .73

Fall 02 = .75        Spring 03 =  .69

Fall 2002

Fall 03 = .78        Spring 04 =  .72

Fall 03 = .75        Spring 04 =  .69

Fall 2003

Fall 04 = .82        Spring 05 =  .77

Fall 04 = .79        Spring 05 =  .73

Fall 2004

Fall 05 = .82        Spring 06 =  .77

Fall 05 = .79        Spring 06 =  .72

Fall 2005 

Fall 06 = .75        Spring 07 =  .69

Fall 06 = .77        Spring 07 =  .69

Fall 2006

Fall 07 = .77        Spring 08 =  .74

Fall 07 = .76        Spring 08 =  .70

Fall 2007

Fall 08 = .80        Spring 09 =  .75

Fall 08 = .76        Spring 09 =  .71

Fall 2008

Fall 09 = .80        Spring 10 =  .73

Fall 09 = .77        Spring 10 =  .72

Fall 2009

Fall 10 = .79        Spring 11 =  .77

Fall 10 = .79        Spring 11 =  .77

Fall 2010

Fall 11 =              Spring 12 =  

Fall 11 =              Spring 12 =  

(Not available at time of data run)

Combined Average

79% persistence

76% persistence

See Attachment E for more details.



	Conclusions / Status

This objective was met. 79% of freshmen who live on-campus persist to their second year vs. 76% for off-campus residents as studied over a 10 year period. 

Note: Although both groups (on and off campus students) earned similar GPAs, students who live on campus are 3% more likely than those living off campus to still be enrolled one year later.

Housing and Residential Life will continue to track persistence rates and include intentional programming that facilitates an increased sense of community and connection to the campus by partnering and co sponsoring programs with athletics, the Residence Hall Association, Student Leadership and Organizations and growing the first year experience programming  model. 



	Learning Outcome 4 - Graduation Rates 

The six year graduation rate for first year students who live on campus their first year will be higher than those students who do not live on campus their first year. 



	Methods and Measures

The Office of Institutional Research (OIR) continually tracks performance data including graduation rates. The graduation rate data compares the six year graduation rate for freshmen residence hall students vs. freshmen who did not live in the residence halls their first year. 



	Findings

Year enrolled 

Six Year Graduation Rate 

Living On-Campus Their First year  

Six Year Graduation Rate 

Living Off-Campus Their First year 

Fall 2000

Spring 06 =  .46

Spring 06 =  .39

Fall 2001

Spring 07 =  .49

Spring 07 =  .39

Fall 2002

Spring 08 =  .47

Spring 08 =  .39

Fall 2003

Spring 09 =  .49

Spring 09 =  .41

Fall 2004

Spring 10 =  .47

Spring 10 =  .39

Fall 2005 

Spring 11 =  .39

Spring 11 =  .33

Combined average

46% average graduation rate

38% average graduation rate



	Conclusions / Status

This objective was met. 46% of first-year students living on campus their first year graduated within six years vs. 38% of first-year students who did not live on campus their first year as measured over a six year period. 

Housing and Residential Life will continue to track graduation rates and include intentional programming that facilitates academic achievement and persistence including the creation of a sophomore programming model and a faculty mentoring program. 

 


	Program Objective 1

Utilize the Educational Benchmarking Survey (EBI) to begin collecting baseline data in order to create learning and program outcomes.



	Methods and Measures

Collection Dates:

April 18, 2011 – May 6, 2011
Distribution Channels:

Resident Advisors distributed the survey to every resident on their floor 




and collected them in the same manner.  Surveys were shipped to EBI 




for scoring.
Populations:


 1600 students living in the residence halls 
Assessment Areas:

Satisfaction in: Dining – Programming – Facilities – Services Provided – 




Sense of Safety / Security – Room and Floor Environment – Community 




Respect.





Learning Outcomes in: Personal Interactions – Manage Time – Solve    





Problems – Diverse Interactions – Personal Growth.


	Findings

Survey results are expected late September 2011.

	Conclusions / Status

Surveys were administered to 1,600 students and have been sent to EBI for scoring. Results available late September 2011. 



	Program Objective 2

Utilize the Student Employee Survey to begin collecting baseline data in order to create learning and program outcomes. 



	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors modified a Student Employee Survey administered previously by CSU, Chico. The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011.

See Attachment F for full Survey.



	Findings

Overall Combined Highlights (combined scores for Resident Advisors and Student Assistants)

· 100% indicate they are confident or very confident working in a team on a group project.

· 93% identify communication as a very important job skill necessary for their position.

· 93% indicate they are confident or very confident in leading others as a result of their job.

· 93% indicate they moderately agree or strongly agree that as a result of their job they have made friends. 

· 90% indicate they moderately agree or strongly agree that as a result of their job they feel more connected with the University.

· 90% identify customer service as a very important job skill necessary for their position

· 90% indicate they received sufficient job training.

· 66% indicate their cultural awareness/social responsibility improved much or very much as a result of their job.

· 63% indicate their decision making skills improved much or very much as a result of their job.

· 63% indicate their communication skills improved much or very much as a result of their job.

· 46% indicate their job encouraged them to stay in school.

· 39% want more practical experience with goal setting, project management, and leadership,

Select responses to questions asking respondents to name some of the skills they employ: 

· Being Customer Friendly: “Listening to customer's needs and then helping them in whatever way necessary to make sure they are satisfied and want to return to this institution.”

· Being a Good Communicator:  “It's all about the tone of your voice. I try to be polite when I communicate with others.”

· Being an effective Team Player:  “I communicate with my staff members and when I see something that needs to be done I do it.”

· Having a Good Work Ethic: “To do the right thing even when you don't want to; to take responsibility for your mistakes and fix them; to be a good team player, do your part, and hold others accountable for their work if necessary.”

· Being Culturally Aware and Socially Responsible:  “Being aware of differences in society and being accepting of those differences. Most importantly, being supportive.”

Resident Advisor and Student Assistant Results
· 100% of Resident Advisors and Student Assistants indicate that as a result of their job they are confident or very confident in being able to successfully work in a team on a group project.

· 100% of Resident Advisors indicate that as a result of their job they are confident or very confident in being able to lead others as compared to 92% of Student Assistants. 

· 92% of Resident Advisors and Student Assistants indicate that as a result of their job they feel more connected with the University.

· 82% Resident Advisors indicate they have developed skills that will be useful after college as a result of their current campus job as compared to 61% of Student Assistants.

· 82% of Resident Advisors indicate their decision making skills improved much or very much as compared to 38% of Student Assistants.

· 76% of Resident Advisors indicate leadership skills improved much or very much as compared to 38% of Student Assistants.

· 76% of Resident Advisors indicate cultural awareness / social responsibility improved much or very much as compared to 61% of Student Assistants. 

· 76% of Resident Advisors indicate customer service and problem solving skills improved much or very much as compared to 38% of Student Assistants.

· 76% of Student Assistants indicate as a result of their job they stayed in school vs. dropping out as compared to 58% of Resident Advisors.

· 69% of Student Assistants indicate communication skills improved much or very much as compared to 65% of Resident Advisors.



	Conclusions / Status
Resident Advisors and Student Assistants say that customer service and communication are the most important job skills they need in order to be successful in their positions. Both groups indicate they are sufficiently trained to perform their job responsibilities, and that their jobs help them feel more connected to campus. The data also suggests because of their job they feel comfortable working in a group setting and leading groups if necessary. Both groups indicate having made a number of friendships based on their job. 

Resident Advisors scored substantially higher than Student Assistants on many of the questions asking them to what degree their skills have improved as a result of their job. This is likely explained by noting that Resident Advisors participate in extensive training before and during their RA employment, as well as utilizing the types of skills measured daily, thus providing them with a great deal of practical experience. Student Assistants, on the other hand, typically receive less on the job training because of limited work hours, and have less opportunity to utilize and improve many of the skill sets. 

The data also indicates Student Assistants rank themselves as having a high level of life skills (e.g. customer service, communication, teamwork, problem solving, leadership, work ethic, etc.) prior to working in the department. This might help explain why they score lower in the ‘skills improved as a result of this job’ category, since they already feel they come into the job well-prepared. 

Based on the survey data, H&RL staff will review the training program for student assistants and revise accordingly, placing specific emphasis on the life skills questions where student employees responded 10% or more in the negative. Supervisors will then conduct periodic professional development sessions highlighting these life skill areas. 

H&RL staff needs to pursue further analysis to better understand the relationship between life skills competencies (e.g. customer service, teamwork, leadership, etc), specific job categories, and prior skill levels. 

Departmental data will be analyzed more in-depth as it relates to divisional data. 




PLANS FOR THE COMING YEAR

· Analyze EBI results and develop goals and outcomes 

· Review and update the housing programming model, and add intentional academic success initiatives

· Participate in a review of the Student Employee Survey instrument and possibly revise structure; further review results and develop specific outcomes

· Implement a multicultural competence assessment survey for staff to complete in order to gauge their ability to create an inclusive and welcoming environment

· Undertake a program review using ACUHO–I standards

· Strengthen ties with athletics and the campus student life office in order to improve and enhance programming efforts

· Continue to develop and strengthen the faculty mentor program in the halls

· Continue to develop the first year experience program along with a sophomore experience model

SUPPORTING DOCUMENTS

Attachment A – CHOICES Alcohol Education Class Pre-test

Attachment B – CHOICES Alcohol Education Class Post-test

Attachment C – CHOICES Alcohol Education Class Interview Responses

Attachment D – CHOICES Alcohol Education Class Follow-up Questions
Attachment E – OIR First Time Freshmen Performance Tracking
Attachment F – Student Affairs Student Employee Survey

Multi-Cultural Center
Charlene Martinez, Director
Library 1010

ccmartin@csus.edu 
(P) 916.278.6101

Jeanette Plascencia, Interim Assistant Director
jplascen@saclink.csus.edu
MISSION

The Multi-Cultural Center (MCC) at Sacramento State supports the needs of diverse communities by providing a welcoming space and educational programs that help students learn about themselves and others. By partnering with multiple campus and community entities to co-create diversity and social justice initiatives, the MCC is committed to responding to student needs, building bridges for fostering social awareness and cultural understanding, and taking action on important issues and concerns for our communities.

GOALS

· Continue to develop a sustainable and thriving Multi-Cultural Center program

· Improve and provide an outstanding intern development program grounded in our three pillars: diversity and social justice, leadership, and wellness

POINTS OF PRIDE

· During Fall 2010 and Spring 2011, the MCC hosted, sponsored, and collaborated to put on over 45 programs and workshops addressing issues of identity, social justice, diversity, wellness, retention, art, and leadership development for the student and campus community.

· According to a 2010 Student Voice Survey, 93% of 89 total respondents strongly or moderately agree that the MCC is a welcoming space; 82% strongly or moderately agree that the MCC facilitates interaction among different ethnic/racial groups.

· Students take a great deal of pride in the Multi-Cultural Center and Intern Program, as seen in student-initiated projects such as this video: http://www.youtube.com/watch?v=gZanhnOr-ZQ. 
· An intern-initiated program resulted in an art exhibit as well as a self-published book titled Not All Fun and Games: A Collaborative Storybook of Childhood Struggles.
ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

By May 13, 2011 MCC student interns, by virtue of successfully completing their job responsibilities will have demonstrated: increased leadership skills, increased knowledge and vocabulary on issues of diversity/social justice, leadership, and wellness, and each will have completed one individual project and a resume portfolio. 



	Methods and Measures

During September 2010 and May 2011, MCC staff assessed student intern competency levels in Learning Outcome 1 using the following methods: 

· Short answer responses demonstrating increased knowledge and vocabulary (evaluated on a Likert-scale rubric)

· Semester reflections indicating student interns fulfilled certain criteria in the area of diversity/social justice, leadership and wellness 

· Resume (evaluated on a Likert-scale rubric)

See Attachments A and B for detailed rubrics.



	Findings

Rubric Scores as Percentages of Total Points Possible

Intern Position

Responses Before/After
Semester reflections

Resumes Before/After

Media

58%/81%

All interns fulfilled the semester reflection criteria; reflections are “ungraded.”

66%/92%

Programming Education

63%/76%

51%/94%

Programming

66%/85%

57%/96%

Social Justice Art

76%/93%

58%/97%

See Attachment C for examples of student intern work.



	Conclusions / Status

Overall, this learning outcome was met with great success. All interns scored high on the short answer responses indicating an understanding of personal leadership and different leadership styles. Interns wrote positive and affirming semester reflections and all demonstrated growth in understanding the areas of the three pillars of diversity and social justice, leadership, and wellness. All interns improved their resume scores by anywhere from 26% - 43%. Each intern’s writing process consisted of at least three drafts of his or her resume. According to the career counselor who scored the resumes: “Overall, the interns’ post-training resumes demonstrated a vocational maturity and level of professionalism needed to maximize their chances of positively showcasing their skills, knowledge and abilities in relation to a graduate program and/ or position they might apply.” In the future, MCC staff will continue collaborating with the career center to provide a resume workshop for the interns as well as assisting them one-on-one with their resumes. In the future, MCC leaders should focus on one model of leadership so that interns may learn at least one in depth.




	Learning Outcome 2

After participating in the leadership workshops facilitated by Dr. Edwina Welch in November 2010, students and staff will report:

· They gained practical skills to enhance dialogues and manage tensions around issues of diversity individually and within group

· Students will have gained confidence to be more effective leaders

· Staff will have increased understanding of how diversity practice is embedded in historical and social context and is evident in everyday practices

· Students and staff will be able to name at least one important concept they took away from the program



	Methods and Measures

MCC staff administered a post-assessment survey (based on a Likert type scale from 1-5, with 1 being “not particularly helpful,” to 5 being “a powerful piece of learning”) to the 36 workshop participants. Additionally, the facilitator recorded her personal observations and reactions after the event.

	Findings 
Students – Out of 36 students who attended, 78% reported the program a 4/5 in helping them gain practical skills in knowledge for enhancing dialogues and managing tensions around issues of diversity. 78% of students also ranked the program a 4/5 in feeling the workshop enabled them to be more effective leaders in their work. Out of the 36 students, 19 indicated the most important concepts that they took away from the workshop included how to be allies, understanding the needs of others, and understanding themselves better. See Attachment D for more detailed results.

Staff – Out of 27 staff, 81% of staff ranked the program a 4/5 in helping them gain practical skills and knowledge for enhancing dialogues and managing tensions around issues of diversity. 

89% ranked the program a 4/5 in feeling they had increased their understanding of how social injustice is embedded in our historical and social fabric. Out of 27 staff, 25 named an important concept they took away from the workshop. The top three concepts mentioned were: paradigm context and differences, self-awareness and exploration, and definitions on diversity. See Attachment E for more detailed results.

The lowest score in the above categories on the Likert scale for both students and staff was a “3.”



	Conclusions / Status:

Both workshops were well received by students and staff alike, and based on the comments, students would like to attend more workshops related to the topic of leadership. Dr. Welch recommended that in the future it “would be ideal to provide explicit and formalized opportunities for students across organizations to come together.” Dr. Welch also noted that “staff moved easily from abstract theoretical constructs to personal self reflections . . . Staff seemed hungry for this level of interaction, dialogue, and complexity.” She recommends that staff engage in smaller topic-specific dialogues on a regular basis “where staff across departments could come together.” Additionally, staff should schedule sufficient time for the survey to be completed in the future to gather the most accurate results.


PLANS FOR THE COMING YEAR

· Expand our academic success initiatives and programs 

· Expand the Coffee Hour series to once a month inviting faculty and staff to help lead and participate 

SUPPORTING DOCUMENTS

Attachment A – Short Answer Paper Rubric

Attachment B – Resume Rubric

Attachment C – Samples of Draft, Revised, and Scored Student Intern Work 

Attachment D – Student Evaluation Results

Attachment E – Staff Evaluation Results

PRIDE Center
Alysson Satterlund, Interim Director
3rd Floor, University Union

alysson.satterlund@csus.edu
(P) 916.278.8720


MISSION

The student-led PRIDE Center offers advocacy and outreach services to the LGBTIQQA community on campus.  Through classroom panels, Safe Zone Trainings, and other educational and celebratory programs and events, the PRIDE Center advocates for the respect, inclusion, and safety of all members of the campus community.

GOALS

· Execute programs and events that raise awareness of LGBTIQQA issues and provide educational opportunities for all members of the University community

· Provide classroom panels and safe zone trainings for all members of the University community at no cost
POINTS OF PRIDE

· In May 2011, Associated Students, Inc. (ASI) re-funded the PRIDE Center at 2009-2010 levels despite having fewer grant dollars available to offer to external grant partners.

· 100% of PRIDE Center student employees reported that their student employment contributed to their academic retention.

· During the 2010-2011 academic year, the PRIDE Center directly interacted with nearly 1,000 Sacramento State students in 25 classroom panel presentations, far exceeding the initial 2010-2011 program objective of outreaching to a total of 600 students via in-class presentations.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

75% of PRIDE Center student employees will indicate that their overall leadership skills have improved as a result of their employment in the PRIDE Center.


	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico (see Attachment A). The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011; this included four (4) current student employees of the PRIDE center.

See Attachment A for more detail.



	Findings

This outcome was met. All current student employees of the PRIDE Center participated in the survey (n=4). Though student employees responded to a number of questions regarding several key learning outcomes, SO&L was most interested in student employee leadership skill development.  All students indicated leadership is important to their job in the PRIDE Center.  

3 of 4 student employees rated their leadership skill prior to working in their job as “good” and 1 of 4 rated his or her skill “very good.” Results of the survey reflected that 4 of 4 PRIDE Center student employees perceived that their leadership skills had improved, with the student employees reporting “some” (2 of 4), “much” (1 of 4) or “very much” (1 of 4) improvement. Students cited “communication” as a primary way they demonstrate leadership in their jobs.

3 of 4 PRIDE Center employees were also “very confident” in their leadership abilities as a result of their job. These abilities include: “Successfully leading others,” “Organizing group tasks to accomplish a goal,” “Taking initiative to improve something,” and “Working with a team on a project.” 2 of 4 students would like more opportunities to practice their leadership skills, and 1 of 4 would like more leadership training. 

All PRIDE Center student employees reported improved skill development in all but one (Work Ethic) of the areas identified in the Student Employment Survey.



	Conclusions / Status

SO&L currently provides administrative support to the PRIDE Center and its student employees. Though SO&L staff were encouraged by the outcome of the assessment, they will nonetheless be developing a formal student employee orientation and training session for all student employees, including those PRIDE Center employees.  

Ultimately, SO&L additionally wants all of its student employees to participate in SO&L’s Leadership Initiative, where they will be exposed to student leadership development curriculum and multiple campus resources.  

SO&L will hold a focus group at the end of the Spring 2012 semester with PRIDE Center employees to assess self-reported student employee leadership development.

As time and resources permit, SO&L staff will further analyze survey data to assess improvement in relation to job-critical skills. Furthermore, staff will analyze their student employees’ data as compared to data across the Division.




	Program Objective 1

The PRIDE Center will collaborate with faculty to provide an additional ten panel presentations in Spring 2011 and thus reach out to an additional 300 Sacramento State students (bringing the total to 600 for the 2010-2011 academic year).



	Methods and Measurements

The PRIDE Center student staff invited faculty classroom panel participation at the beginning of each semester by way of email invitations, Facebook posts and OrgSync announcements, and then tallied participation by way of a classroom panel “request” form on OrgSync.  



	Findings

The objective was met and exceeded.

During the 2010-2011 academic year, the PRIDE Center directly interacted with nearly 1,000 Sacramento State students in 25 classroom panel presentations, far exceeding the initial 2010-2011 program objective of reaching a total of 600 students via in-class presentations.  

In Fall 2010, the PRIDE Center student staff coordinated ten classroom panels and in Spring 2011, these same student staff members coordinated an additional 15 classroom panels for a total of 25 classroom panels during the 2010-2011 academic year.  

In Spring 2011, 87% of respondents indicated that they considered the PRIDE Center classroom panel to be a “valuable classroom experience.” In Fall 2010, 90% of respondents indicated that they considered the classroom panel to be a “valuable classroom experience."  

Students also responded to the open-ended section of the survey with very positive comments. Some examples include: “Thank you SO much! I feel overwhelmed to have been educated on issues discussed on the panel. Please continue to do this. You guys/girls/transgenders were great!”; “Thank you for the panel. I really enjoyed your honesty and openness. I learned a lot and it helped me to come to terms with myself.”  



	Conclusions / Status

For 2011-2012, this objective will continue with the PRIDE Center collaborating with faculty partners to organize and facilitate panel presentations to reach a total of 950 Sacramento State students.

The PRIDE Center student staff accomplished the 2010-2011 program objective, increasing outreach via classroom panels, and did so while developing and organizing a number of additional student-led programs and activities during 2010-2011. These included PRIDE Week 2011; Guess Who’s Gay; Don’t Ask, Don’t Care; HIV Awareness Week; Fall and Spring Lavender Graduation; Queer People of Color; TRANSWOMEN Panel; Safer Sex Workshop and Safe Zone trainings for Resident Advisors, WELL professional staff and Peer Health Educators.




PLANS FOR THE COMING YEAR

· The PRIDE Center will strive to continue its outreach to 950 Sacramento State students via classroom panels.

· The PRIDE Center will develop and organize collaborative educational activities and programs for PRIDE Week 2012.

· The PRIDE Center will continue to offer Safe Zone training sessions to 100 Sacramento State faculty, staff and students.

SUPPORTING DOCUMENTS

Attachment A - Student Employee Survey

Student Athlete Resource Center

Paul Edwards, Director
Lassen Hall 3002

edwardsp@csus.edu
(P) 916.278.7796

MISSION

The Student-Athlete Resource Center (SARC) provides Division I student-athletes with the support to develop as independent and successful young adults and the skills to achieve their academic goals, to persist towards graduation, and to meet all NCAA eligibility requirements. SARC offers admissions counseling, academic advising, tutoring and mentoring, NCAA rules compliance and eligibility education, financial services support, and life skills programming to all of Sacramento State’s Division I athletes. SARC’s services and programming are provided in an assortment of ways, including: individual advising, orientations, group and team meetings, coaches’ compliance and rules education workshops, freshmen seminar classes, and various student development and academic workshops.

GOALS

· Provide student-athletes with the support to develop as independent and successful young adults and obtain the skills necessary for achieving their academic goals.

· Plan, implement, and assess student athlete retention programs.  

· Provide rules education, eligibility certification and compliance monitoring on NCAA and affiliated conference rules and requirements for students, coaches, staff and the external community.

POINTS OF PRIDE

· As of January 2011 the overall grade point average for student-athletes at Sacramento State is 2.97 (compared to 3.01 for all undergraduate students at Sacramento State).   

· The average 1-year retention rate for freshmen student-athletes (past 4 cohorts) is 86% (compared to 78% for all Sac State freshman students).

· The Federal Graduation Rate for Sacramento State Student-Athletes (four-class average) is 8% higher than the All Sacramento State Students Rate. 

· The NCAA Student-Athlete Graduation Success Rate is 66% at Sacramento State. This rate includes transfer and freshman student-athletes on scholarship but excludes any student-athletes who leave in good academic standing and are NCAA-eligible.

· For the first time since the NCAA started the Academic Performance Program, Sacramento State has all 20 teams above the minimum Academic Performance Rate of 925 in 2010-11. 

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

Prospective student-athletes and parents participating in our NCAA Initial Eligibility & Recruiting Information sessions will demonstrate an understanding of the basic Division I initial eligibility and recruiting rules by scoring at least 80% on a post-test.



	Methods and Measures

Prospective student-athletes and their parents will take a post-presentation six-question quiz to assess their understanding of some basic NCAA Division I initial eligibility and recruiting rules. The quiz and presentations are part of the SARC’s annual service to the local-area high school districts during “College Night” and career information sessions. Per NCAA rules, these sessions are based on invitations from the high schools and/or their respective districts; the SARC is not permitted to self-invite or request presentations at these various venues. See Attachment A for the full quiz.



	Findings

In 2010-11 the SARC presented at three sessions—all at Placer County high schools. Turnout was lower than usual and yielded only 36 surveys. The SARC will attempt to make this assessment a two or three year process to collect a minimum of 75 surveys, in order to confirm the presentation is effective in teaching student-athletes and parents some of the basics of Division 1 eligibility and recruiting rules.  



	Conclusions / Status

Collection of data will continue into the 2011-12 academic year (and 2012-13 if necessary). An initial review of the collected surveys shows participants scoring within the 80% success target.


	Program Objective 1

Determine if at least 75% of student-athletes are accessing their records on a regular basis and are thus up-to-date on important campus information, and make appropriate interventions based on findings.

	Methods and Measures

During the Spring 2011 semester, current Sacramento State student-athletes were surveyed on their usage of the MySacState Student Center, Messaging Center, SacLink email and various other on-line campus sites and services. The ten-question survey was recorded by the SARC staff to help determine if further promotion or advising on these services and sites is necessary to improve student-athletes’ access and awareness. See Attachment B for the survey and data generated.



	Findings

According to survey results, 87% of our student-athletes access their MySacState Student Center at least weekly (if not daily);  71% access the Messaging Center at least weekly (if not daily); and 80% check their Saclink email accounts weekly (if not daily). 45% said they never use the SARC website.



	Conclusions / Status

Student-Athletes’ utilization of many of the MySacState and SacLink sites and services is encouraging. However, the SARC will continue to promote regularly accessing emails, message centers and campus websites during orientations and advising meetings. SARC staff will work with coaches and the Athletic Department to help encourage the use of the SARC website as a key link to overall campus services and specific support for student-athletes. Further assessments on the SARC website may be considered in 2011-12.


	Program Objective 2

Determine student-athlete satisfaction with current academic advising services via a StudentVoice satisfaction survey with the expectation that 80% or more student-athletes will rate these services as “excellent” or “good,” and make program recommendations based on the survey results.      



	Methods and Measures

As part of a student’s Master’s Project completed during 2009-2011, student-athletes completed a 65 question satisfaction survey on student-athlete support services administered via Student Voice.  For the purpose of Program Objective 2, eight Likert-style questions (Questions #24-#31) were extracted to determine student-athletes’ satisfaction with specific SARC academic advising services and programs. See Attachment C for the full assessment report.



	Findings

Program Objective 2’s portion of the overall survey was completed by 300 student-athletes. On the topics of general education advising, NCAA eligibility, office/appointment hours and overall advising services, 80% or more of the student-athletes rated these areas “excellent” or “good.” In contrast, the SARC services of testing & university policies, athletic orientation, summer school advice, and the student-athlete handbook scored below our 80% satisfaction expectations. 



	Conclusions / Status

Overall student-athletes rated SARC advising services as good or excellent. For some of the services where satisfaction was below 80%, the SARC staff acknowledges allocating less time and emphasis to these areas. SARC staff will review how we currently provide information specifically in those areas, including summer school, handbooks, and orientations. The SARC may consider further assessing student-athletes opinions’ on these topics to improve student-athlete-satisfaction and further improve on providing a comprehensive program.


PLANS FOR THE COMING YEAR

SARC Staff are currently determining assessment plans for 2011-12 which may include further data collection on the SARC website usage. Staff are also considering assessments with coaches on admissions and compliance processes as well as a potential longitudinal study with student-athletes taking our athlete version of First-Year Seminar (General Studies 21).


SUPPORTING DOCUMENTS

Attachment A – NCAA Initial Eligibility & Recruiting Information quiz

Attachment B – Student-Athlete Information/Access survey & data 

Attachment C – StudentVoice SARC Assessment

Student Conduct
Leonard Valdez, Director of Student Conduct
Office Location 3008 Lassen Hall

Email valdezl@csus.edu
Phone (916) 278-6060

MISSION

The Office of Student Conduct broadly serves Sacramento State students and faculty by interpreting and disseminating information about student conduct policies and procedures. The office directly engages students who allegedly violate the aforementioned policies in a structured, timely, and educationally-based judicial process.

GOALS

· Educate students, faculty and staff on policies and procedures related to student conduct, academic honesty, and behavioral expectations both within and outside the classroom and the campus.

· Administer a disciplinary review process that is timely, fair, and educationally purposeful.

· Collaborate with campus colleagues to provide innovative outreach programs that are relevant to current collegiate issues.

· Promote student success by reinforcing the academic, behavioral and legal standards stated in University and civil codes.

POINTS OF PRIDE

· The Office of Student Conduct conducts a yearly presentation on disciplinary policies and procedures to all freshman students participating in New Student Orientations.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

The Student Conduct Officer will make individual interventions with students identified as high risk with the goal of having at least 50% of these students make appropriate behavior decisions and academic progress toward their degree. 

 

	Methods and Measures

On average, students who went through the disciplinary process and exhibited “at-risk behavior” were  contacted twice each semester by the Student Conduct Officer, who measured their progress in a number of areas that included setting goals and deadlines for individual students; reviewing written reports from counselors; requiring additional assessments; and having students draft planned curricular choices based on their majors. The Student Conduct Officer assessed students who exhibited at risk behavior for change in areas involving decision making, participation in university programs, utilization of university services, and academic performance. A minimum score of 3 out of 5 on the Student Conduct At-Risk Rubric is required to demonstrate progress toward desired outcomes. See Attachment A for full rubric.



	Findings

5 of 10 (50%) students made substantial progress toward behavioral and academic goals; 3 students made limited progress toward behavioral and academic goals; 2 students made minimal or no progress toward behavioral or academic goals. See Attachment B for more detailed information.



	Conclusions / Status
Interventions with at-risk students continue to be a common concern for the Student Conduct Program. The current discipline model does not adequately address holistic and long-term intervention strategies.  The Office of Student Conduct should review and benchmark intervention models successfully implemented at other universities with the goal of broadening and improving its response to at risk students.




PLANS FOR THE COMING YEAR

· Begin plans to develop a case management model to address mental health-student conduct issues.

· Establish closer and more frequent opportunities to work with the athletic program.

· Review university policies to ensure compliance with new federal and state guidelines.

· Benchmark other university disciplinary models. 

SUPPORTING DOCUMENTS

Attachment A - Student Conduct At-Risk Students Rubric 
Attachment B - At-risk Student Profiles (Redacted)
Student Health Center

Joy Stewart-James, Executive Director
Student Health & Counseling Services at The WELL

(E) jsjames@csus.edu
(P) 916.278.6035

MISSION

Student Health & Counseling Services (SHCS) embraces a holistic and collaborative approach to healthcare by offering urgent care, primary care, preventive programs, wellness education, violence prevention, and mental health and counseling services to the Sacramento State campus community. The mission of SHCS is to enhance students’ educational experience by addressing health-related barriers to learning, promoting optimal wellness, and enabling individuals to make informed health decisions. SHCS offers quality healthcare provided by compassionate staff dedicated to making healthcare accessible and affordable for students through ethically sound practice, confidentiality and integrity. SHCS is accredited through the Accreditation Association for Ambulatory Health Care (AAAHC), which demonstrates its commitment to quality of care and service delivery.

GOALS

· Improve overall SHCS patient satisfaction scores by creating a positive patient experience

· Increase the number of unique students that utilize or participate in student health services

· Require all new students to participate in the Student Success™ Sexual Assault Prevention and Alcohol Education online programs to promote a safe and healthy campus environment

POINTS OF PRIDE

· Successful AAAHC re-accreditation survey awarded until April 2013

· In September 2010, SHCS relocated to its new state-of-the-art facility at The WELL

· Implemented after-hours Nurse Advice and Mental Health Counselor phone triage services

· Completed integration of SHCSS and CAPS in terms of physical location, electronic medical record system, and funding

ASSESSMENT ACTIVITIES 2010-11

	Program Objective 1

Improve overall patient satisfaction scores to 4.5 or greater, and improve Sacramento State’s overall standing in the CSU benchmarking study for patient satisfaction.

	Methods and Measures

SHCS staff administer a satisfaction survey to students who utilize the health center during each Spring semester. The current survey consists of 11 questions on subjects including quality of facilities, wait time, insurance coverage, customer service, explanation of condition and/or treatment plan, and overall satisfaction (see Attachment A). Staff administered the survey to SHCS clients during the last week of April 2011. Staff provided students the brief survey upon check-in at both the urgent and primary care clinics, and asked them to complete the survey during or after the visit and place it in one of the survey boxes placed near the exit of each clinic.  

The last question of the survey (Q11) asks students to rate their overall satisfaction with their most recent SHCS visit. Responses range from Extremely Satisfied (5) to Not at all Satisfied (1) on a 5-point Likert-type scale. This last question has been used as the single measure for overall patient satisfaction every year since the original survey was introduced in 2005. In addition, Sacramento State participates in a CSU system-wide benchmark study that included 14 of 23 campuses this year (all campuses are invited). Q11 is used as the single benchmark measure for overall patient satisfaction in this study as well.  



	Findings

· Students returned a total of 129 completed surveys during the 5-day survey period

· Overall patient satisfaction score was 4.52 out of 5 based on the mean score for Q11,  the highest reported score since 2005

· 4.52 is a significant improvement over the previous year score of 3.78

· Sacramento State’s overall score of 4.52 is ranked second overall in the CSU benchmark study

Sacramento State SHCS Patient Satisfaction Scores 2005-2011
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Spring 2011 CSU SHCS Patient Satisfaction Benchmarking Study
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	Conclusions / Status

SHCS met its goals of achieving an overall patient satisfaction score of at least 4.5, and ranked second overall in the CSU benchmark study. During the past four years, SHCS has focused on improving the facility, increasing access to care, improving efficiencies through technology, improving quality and timeliness of services, and improving overall customer service. The mean score of 4.52 is the highest score achieved since the survey was initiated in 2005. In addition, Sacramento State went from a last place ranking in the 2007 CSU benchmarking study to second place overall in 2011.  


	Program Objective 2

Increase the utilization or “penetration rate” of Student Health Services by 5% over previous year.  SHCS is supported by mandatory student fees and therefore strives to reach a majority of students through its various on-site services and programs as well as through outreach activities.



	Methods and Measures

In 2007, SHCS transitioned to an electronic medical record (EMR) that allows for better tracking of individual students and the services received. Student usage is recorded for medical visits, optometry services, immunizations, and nutrition visits. Outreach participation continues to be difficult to capture (such participation tracks as “unique” visits and currently is not included).  The number of unique student users is often referred to as “penetration rate.” Each year the number of unique student users is queried using the EMR database in Point and Click for the fall, spring, and summer semesters and reported as a measure of student utilization. The “penetration rate” is expressed as a percentage and derived using the total number of unique patients divided by the campus enrollment number as reported by the CSU Chancellors Office.  



	Findings

· In 2008-09, the reported student enrollment was 29,011 with a total of 10,749 unique student users of SHCS. This accounted for a penetration rate of 37.05%.
· In 2009-10, the reported student enrollment was 29,241 with a total of 13,222 unique student users. This resulted in a penetration rate of 45.2%, an 8.17% increase in student utilization from 2008-09. 
· In 2010-11, the reported student enrollment was 27,033 with a total of 13,905 unique student users. The penetration of 51.43% is a 6.43% increase over the previous year, surpassing the goal of 5%. However, total student enrollment was down significantly from previous years. The California budget crisis resulted in significantly reduced funding to the CSU system in 2009 and 2010.  The CSU Chancellors Office responded to these cuts by reducing enrollment. 
SHCS Utilization or Penetration Rates 2008-2011
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	Conclusions/Status
This objective was met; SHCS has seen a steady increase in student utilization over the past three years.  This is likely attributed to a number of different factors: increased marketing to students about services and programs; increased outreach efforts; new state of the art facility; easier access through online appointment scheduling and walk-in availability; increased operating hours and improved customer service. The increase in the penetration rate this year is attributed to not only the increase in the number of unique student users, but also a reduction in total student enrollment.  

The target goal for student utilization is difficult to identify due to the many external factors that may impact use. These other factors include but are not limited to campus location (whether urban with abundant health services available or rural limited local access to programs or services); its status as a commuter vs. residential campus; and the presence of major healthcare event such as the H1N1 scare.  Although the goal of increased utilization of services and preventative programs is a good one year in and year out, the actual target will always fluctuate somewhat.




	Student Learning Outcome 1

80% of first year students who successfully view and complete the online alcohol education tutorial Student Success™ Zombies, Alcohol, and You will score a passing grade of 75% or better on the post-test. 

	Methods and Measures

During the summer preceding Fall semester 2010, all incoming freshman students were sent an email introducing a new mandatory requirement for completing two online tutorials produced by Student Success™ – one on alcohol education and one on sexual assault prevention (see Attachment B). Each tutorial is about 1.5 hours long and includes a pre- and post-test to evaluate what students have learned.  Tutorials are peer-led, interactive, and use actors who discuss and resolve contemporary issues in a conversational, non-authoritarian way. The programs offer a multi-faceted approach that focuses not only on risk reduction strategies but bystander intervention strategies as well. Students were required to score a 75% or better on each of the post-tests. Students were given approximately 12 weeks to complete the programs. A second email reminder was sent to those students who had not yet completed the tutorials by the deadline and they were allowed two additional weeks to complete the programs.  Although the program was introduced as a “mandatory” requirement, there were no consequences to the student for non-completion. Consequently, SHCS staff did not predict or set a goal for completion rates, though they expected 80% of students that completed the tutorials would pass the post-test. During Spring 2011, staff revised the email letter (see Attachment C) and sent to all first year students including transfer students. A total of 5,025 students were required to complete the training during the Fall 2010 and Spring 2011 semester. See Attachment D for The Student Success™ alcohol prevention program pre- and post-test questionnaire.



	Findings

· 2,494 students completed the online alcohol tutorial program, a 49.6% completion rate.
· 95% of students failed the pre-test, and after completing the program, 76% of students achieved a passing score on the post-test. 
· Following the program, over 70% of students were able to correctly report the prevalence of drinking on college campuses and 75% (up from 30% on pre-test scores) were able to correctly recognize facts about alcohol and its effects.
· 84% of students agreed with the statement, “I learned how to change my behavior to be safer.”
· 89% of students agreed that it is important for colleges to provide this program.

· 77% of students agreed that this program was worth the time.

See Attachment E for detailed results of the alcohol education pre- and post-test. 


	Conclusions / Status

Upon completion of the Student Success™ Zombies, Alcohol, and You online alcohol education course, 76% of students achieved a passing score. This fell short of our goal of 80% passing rate. The lack of training about the prevalence, consequences, knowledge, and behavior with respect to alcohol use is evident with over 90% of students failing the pre-test and the majority of students self reported 3 or fewer hours of prior alcohol education. In addition, a higher completion rate may yield a better passing rate.  Although this was a mandatory program there were no consequences enforced e.g. academic or financial holds placed on student accounts. While the post-test scores were not as high as expected, there was a 30-percentage point increase in scores between the pre and post-tests.  The learning outcomes related to knowledge of drinking, alcohol, and its consequences demonstrate significant progress in student awareness.  These outcomes are further strengthened by student reporting of reduction in some negative motivations for drinking and positive motivations for drinking less or not drinking at all.  In addition, students reported an increased willingness to take proactive steps when they saw friends drinking too much.  Given the openness with which college drinking is discussed across the country, the pre-test scores reveal a general and dangerous ignorance amongst young people regarding the realities and perils of alcohol use and abuse.  Their lack of knowledge about alcohol use and its effects serves as a pressure upon many of them to engage in behavior of which they are unaware of the likely negative short and long-term consequences.  Although, we fell short of our goal the findings support the importance of continuing this program requirement.  



	 Student Learning Outcome 2

80% of first year students who successfully view and complete the online sexual assault prevention tutorial Student Success™ Unless There’s Consent will score a passing grade of 75% or better on the post-test. 



	Methods and Measures

Refer to previous methods section under Student Learning Outcome 1; the delivery of the sexual assault prevention program was concurrent with the alcohol prevention tutorial. See Attachment F for the Student Success™ sexual assault prevention program pre- and post-test.



	Findings

· 2,476 students (1,054 male; 1,593 female) completed the Student Success™ sexual assault prevention program, a 55% completion rate.

· 64% of students failed the pre-test, and after completing the tutorial program 91% of students achieved a passing score of 75% or better on the post-test.

· 69% of students agreed that the program “taught me ways that I should change my behavior.”

· 70% of students agreed with the statement “I will change my behavior based on what I learned.”

· 90% of students agreed that it is important for colleges to provide this program.

· 72% of students agreed that this program was worth the time.

Detailed report with findings can be accessed at Attachment G. 

	Conclusions / Status

Upon completion of the mandatory Student Success™ Unless There’s Consent sexual assault tutorial program, 91% of students achieved a passing score on the post-test, which exceeded SHCSS’s pass rate goal of 80%. Overall, there were several learning outcomes from the Student Success™ program including awareness of the characteristics of a typical sexual assault, intended changes in behavior toward safer choices, and reduction in the acceptance of rape myths. The lack of training about the prevalence, consequences, knowledge, and behavior regarding alcohol use and sexual assault among incoming college students is evident. The majority of students self-reported 3 or fewer hours of prior sexual assault education. This lack of training was reflected in their pre-test results, with 64% of students failing the pre-test. This high initial fail rate coupled with the students’ high ratings for the program support SHCS’s continuation of the program requirement.




PLANS FOR THE COMING YEAR

· Submit proposal for ongoing funding of Student Success™ online tutorial programs

· Prepare a PowerPoint presentation for Student Affairs professionals to use to promote the tutorial programs and improve completion rates without implementing “holds” on student records for non-completion

· Increase the percentage of new students completing the online tutorial programs from 55% to 75%

· Collaborate with Student Success™ on specific student learning outcomes for upcoming year and investigate opportunities for benchmarking data with other universities

· Track all reported residential alcohol offenses and sexual assault incidents and obtain information on completion of tutorials by students involved

· Measure the effectiveness of implementation of the PHQ 2 & 9 questionnaire in the primary care clinic

· Introduce a web-based Smartphone application, Hornet MD, which provides self-triage, health information, and escalation to nurse advice line; additionally track application utilization and information accessed by students

· Revise the methods and measures for the SUCCEED program in order to better assess program effectiveness and include it in next year’s assessment

· Consider incorporating the CAPS assessment plan into one overall Student Health & Counseling Services plan

SUPPORTING DOCUMENTS

Attachment A - Patient Satisfaction Survey 

Attachment B - Letter to First Year Student, September 2010

Attachment C - Letter to First Year Student, January 2011

Attachment D - Alcohol Education Pre- and Post-Test

Attachment E - Alcohol Education Pre- and Post-Test Results

Attachment F - Sexual Assault Prevention Pre- and Post-Test

Attachment G - Sexual Assault Prevention Pre- and Post-Test Results

Student Organizations & Leadership
Alysson Satterlund, Director
3rd Floor, University Union

alysson.satterlund@csus.edu
(P) 916.278.6595

MISSION

As advocates for students, the office of Student Organizations & Leadership (SO&L) contributes to learning, development, and retention by providing students opportunities for involvement, leadership, and empowerment through a wide variety of student-led organizations and programs. These experiences nurture campus pride and student success to advance an inclusive and equitable community.

GOALS

· Positively influence retention and graduation rates by providing multiple opportunities for student involvement through student-led clubs and organizations and intentional leadership programs

· Create opportunities for students involved in clubs and organizations to develop leadership skills, build friendships, enjoy healthy social activities, enhance communication skills, and gain experiences that will translate to academic and career success, contribute to campus pride, and have fun

POINTS OF PRIDE

· More than 700 students have participated in the Leadership Initiative (LI) certificate program since the pilot in Fall 2009. Faculty partners in the Department of Education, the First Year Experience Program, Ethnic Studies, and Recreation, Parks and Tourism Administration have requested spots for more than 450 students for Fall 2011.

· Student Organizations & Leadership initiated an alumni giving program in March 2010. To date, alumni have given nearly $10,000 to SO&L’s student involvement programs. A second targeted alumni giving campaign is in process now with the goal of raising an additional $10,000 for student involvement at Sacramento State.

· Student Organizations & Leadership (SO&L) has partnered with the Provost’s Fellow for Civic Engagement, Dr. Jana Noel, in the creation and facilitation of TORCH, a children’s literacy effort, one of the community engagement projects of the campus BEACON Initiative.

ASSESSMENT ACTIVITIES 2010-11

	Program Objective 1

Collect data to discover the difference in success and retention rates between participants in SO&L clubs and organizations, and non-participants. 



	Methods and Measures

SO&L worked with Office of Institutional Research (OIR) to complete an analysis of student retention and graduation rates, GPAs, and academic standing among students who serve as officers in an on-campus student club or organization; they then compared this data to a comparable cohort of students who are not identified as student club or organization officers.  

For the purposes of this study, SO&L staff have selected first year and undergraduate transfer cohorts from 2008 through 2011 as samples. All students will be divided into two groups: Participants and Non-participants.  

Additionally, for flexibility in data analysis, SO&L and OIR will categorize sample cohorts (both first year and undergraduate transfer) into subcategories based on several relevant characteristics: i.e. academic background, gender, age, and commuter status.

The academic performances of both the selected first year and transfer cohorts will be examined

based on four criteria: 1) Retention Rate after one to three years; 2) Six-year and four-year Graduation Rate; 3) GPA and 4) Good Standing rate (which refers to a cumulative GPA >= 2.0) from first term to fourth term.  Chi-Square Tests and Independent Sample T-Tests will be used to ensure that any differences, in terms of the above four indicators, between the participants and non-participants, do not occur by chance.

For detailed information on cohort data tracking, please see Attachment A below. For a similar prior study, see Attachment A.

 

	Findings

The analysis of this data will be available in October 2011 and will be reported in the mid-year assessment report. 



	Conclusions / Status

The analysis of this data will be available in September 2011 and will be reported in the mid-year assessment report.




	Program Objective 2

250 students will participate in the Leadership Initiative (LI) by June 30, 2011.



	Methods and Measures

SO&L tracks each individual student’s respective LI participation by “paper and pencil sign-in” at each LI program or event. The collection of student information is coordinated by a LI student assistant or by the LI partner host during the first 15 minutes of each event or program. Upon collection of the sign-in sheet, a member of SO&L staff enters several data points into OrgSync: 1) the student’s name; 2) the event type and 3) the required time commitment for each attended event or program. To obtain transcripts of Spring 2011 LI Celebration and Reflection, see Attachment B.

SO&L tracks the type and number of programs or events each LI participant has been involved with during the program to determine number of participants, number of hours of participation, the most popular events and programs, and the category of event or program attended as noted below: 

a) Appreciating Diversity - An event, club, or program that allows students to learn about people of various cultures, genders, backgrounds and experiences.

b) Campus Life - An event or group that contributes to the overall sense of campus involvement and pride.

 c) Leadership - A program, class, workshop, conference, club experience or employment opportunity that contributes to a student's leadership skill development.

 d) Professional Development - an event or workshop that provides training and educational opportunities that lead to personal and career skills development.

 e) Service - A class, community service organization or event, volunteer opportunity, or series of events/opportunities.

 f) Wellness- An event or program that promotes state of wellbeing in body, mind and spirit.   



	Findings

SO&L exceeded its program objective with a total of 400 student participants totaling 3,415 hours; 284 students participated in the LI in Spring 2011, and 116 students participated in Fall 2010. 

In Fall 2010, 1,146 hours of LI program and event hours were completed by student participants; in Spring 2011, 2,369 hours of LI program and event hours were completed by student participants for a total of 3,415 hours.



	Conclusions / Status

This objective was met. The direct student participation and involvement of 400 students in the LI for 2010-2011 confirmed that student leadership development opportunities on campus are valued by students. With this in mind, SO&L will be working in 2011-2012 with its Leadership Faculty Fellow to establish an assessment method and measure to learn if participation in the LI positively contributes to student participants’ development of critical thinking skills. 

The self-reported experiences of these students also inspire SO&L and its faculty partners to continue building the initiative. For example, SO&L hosted two celebration and reflection sessions with the students enrolled in LI courses.  

Fifty-five students attended these sessions to share their experiences, reflect on what they learned, and to receive their Leadership Certificates. Students in attendance were asked what they gained from participating, one student reported: “I realized how much campus has to offer—I’m not shy or nervous to try something new” and another stated: “This program really forced us to be more well rounded … a more well rounded leader which is completely invaluable.”  Another student offered this statement during the reflection: “I will be filling my two-hour break with campus events instead of going home to take a nap and not going to my next class.”  

Our faculty partners also reported that they have seen their LI students grow in confidence and build connections to campus that they have not seen before at Sacramento State. For a video of students talking about their experiences in the Leadership Initiative, see Attachment C.




PLANS FOR THE COMING YEAR

· A second targeted alumni giving campaign is in process with the goal of raising an additional $10,000 for student involvement at Sacramento State.

· SO&L will continue to work to secure the professional staffing required to continue and enhance the LI.
· SO&L will update its New Member Education program to be more inclusive of all four Greek-Letter Councils.
· SO&L will rollout an improved on-line communication tool per OrgSync to verify faculty and staff advisor participation.
SUPPORTING DOCUMENTS

Attachment A - 2009 OIR Study: Impact of Extracurricular Activities on Student Performance
Attachment B - Transcripts of the Spring 2011 LI Celebration and Reflection (available by upon request; click to email Felix Barba)
Attachment C - Video Testimony of Student Participants in the Leadership Initiative 

Testing Center
Tejeshwar Chowdhary, Director
Lassen Hall 3004

tsc@csus.edu 
(P) 916.278.7846

MISSION

The Testing Center administers campus-specific exams, CSU system-wide tests, and national standardized tests to current and prospective students. Testing accommodations are provided for students with special needs and make-up test services are available to students upon faculty request. Tests are proctored in private, controlled classrooms designed to reduce audio and visual distractions.

GOALS

· Administer all tests in a quiet, monitored, controlled environment, so that students can concentrate without distraction

· Provide appropriate accommodations for students with special needs

· Offer make-up test services to faculty

POINTS OF PRIDE

· Provide a full range of testing accommodations for students with disabilities including a distraction-free testing environment, computer access, a variety of adaptive programs, and the services of readers and scribes when indicated. 3,233 students took advantage of these services during the past year.

· Assist faculty in all departments by administering makeup exams three times per week for students who have missed classroom exams. 2,046 students took advantage of these services during the past year.

· Connect with each student at Sac State at least once during their stay here by virtue of exams ranging from math and English placement for incoming freshmen to writing exams for juniors.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

Part-time student staff (employed as proctors, readers and scribes), will score at least 90% on a post-test covering testing policies and procedures after completing computer based training.

	Methods and Measures

Testing Center staff require student staff to achieve a minimum score of 90% on a post-test covering policy and procedure after they complete the computer-based training module.  The post-test is made up of 26 multiple choice, true/false and short answer questions.



	Findings

TBD

	Conclusions / Status

Testing Center staff put the data collection on hold as there was staff turnover after the Testing Coordinator had retired. The Testing Center has successfully filled the Testing Coordinator and Office Manager positions and will resume the assessment and data collection in Fall 2011.


	Learning Outcome 2

Testing Center student employees will report enhanced knowledge, leadership skills and confidence as a result of their work experience, and will be able to describe how they use those skills in their jobs.

	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico. The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011, including twenty number of Testing Center student employees.

See Attachment A for full survey.



	Findings

These findings are based on the responses from students who identified themselves as working for the Testing Center. In all 11 skills, students have identified the importance of leadership skills, and  acknowledged that their work in the Testing Center has positively impacted the development of these skills. The Participants rated their work as relevant to both their academic and career skills, and they also report improvement in confidence in Leading Others, Organizing, Taking Initiatives, and Working in Teams.



	Conclusions / Status

The students indicated that they were able to make friends and feel more connected to the university because of their job, which is encouraging and arguably assists in student retention. Students have indicated areas where they would like more opportunities to practice their skills and receive training. The Director will review these areas and try to incorporate as many as possible into the existing training module.

As time and resources permit, Testing Center staff will further analyze the data to assess improvement in relation to the importance of each skill area to the job, and in relation to the prior skill levels of students. Furthermore, data will be analyzed in relation to the ratings of all student employees that responded across the Division.




PLANS FOR THE COMING YEAR

· Work with the English Department to facilitate the reinstatement of computer-based Writing Placement for Juniors (WPJ) and Writing Placement for Graduate students (WPG)

· Work with the High Tech Center to upgrade computer software and hardware in the individual test rooms for students with disabilities who have extra-time accommodations and need to take a computer-based exam

· Evaluate the new system-wide EPT/ELM online registration website and inform all stake holders of the proposed changes

SUPPORTING DOCUMENTS

Appendix A – Student Affairs Student Employee Survey

Office of the University Registrar
Dennis Geyer, University Registrar
Lassen Hall 2000

dgeyer@csus.edu
 916.278.7748

MISSION

The Office of the University Registrar oversees processing, security and storage of all academic records; in addition, the Registrar serves as the data steward for all student records maintained in the student information system. Processing includes: evaluation of transfer credit; registration; verification of enrollment and graduation; maintenance of academic records; processing and delivery of official transcripts; and degree evaluation and conferment. In collaboration with academic and administrative departments, Registrar staff empowers students to actively participate in their enrollment, persist toward their degree and maintain their academic records. To that end, the office provides telephone and face-to-face services, workshops, presentations, email and on-line consultations with students, faculty, staff and alumni.

GOALS

· Ensure that all student matriculations, registration, schedule adjustments, transcript evaluations, academic record maintenance and graduation processes are completed in a timely and accurate manner

· Maintain and safeguard the integrity of student information and academic records

· Provide and enhance services to students, faculty, staff and alumni through continual review, analysis of work output, and satisfaction data

· Provide direct assistance for students and alumni learning to successfully navigate complex processes regarding academic records, registration, and graduation

· Keep pace with the latest use of technology and best management techniques with the goal of enhancing services to students, faculty, staff, and alumni in support of the educational missions of the University

POINTS OF PRIDE

· Improved upon the cumbersome paper graduation application by developing and implementing a new online application process in collaboration with Information Resources and Technology (IRT) and Student Financial Services. To date, approximately 1700 students from 16 departments have applied to graduate online.   

· Facilitated proactive advising interactions by assigning academic advisors through the student information administrative software system (CMS). Faculty, staff advisors, and students access this information through their “My Sac State” portal. Registrar staff completed this project in partnership with IRT staff, college administrators and individual academic department faculty.

· Provide an optional online transcript ordering system using a third-party product called RoboRegistrar. To date, over 66% of all transcript orders are received and processed through this new on-line system. This provides students and alumni the ability to pay for official transcripts, expedited service and delivery as well as payment by VISA credit card.

· Completed degree evaluations on time for all undergraduate students who applied to graduate prior to their last semester of enrollment.  

· Maintained all standard records and registration processing in a timely and accurate manner while staff also spent considerable time and effort supporting the CMS 9.0 upgrade. 

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

By scoring at least 80% on a post test, students participating in the Fall 2010 and Spring 2011 Graduation Workshops will demonstrate basic knowledge regarding: Applying to Graduate; Minimum Graduation Requirements; Completion of Major and Minor Degree requirements; and the posting of the degree.



	Methods and Measures

Graduation evaluators from the Registrar’s Office offered eighteen graduation workshops throughout the Fall 2010 and Spring 2011 semesters. Upper division students (80+ units) were encouraged to attend the graduation workshops, during which they completed a pre- and post-test assessment (see Attachment A).



	Findings

The Learning Outcome was met. Overall, students participating in the Fall 2010 graduation workshops scored an average of 74.5% on the pre-test and 86.2% on the post-test, an improvement of 11.8%. Students participating in the Spring 2011 graduation workshops scored an average of 78% on the pre-test and 87.1% on the post test, an improvement of 9.1% overall.

During the Fall 2010 semester, 167 pre-tests were taken and 180 post-tests were taken. During Spring 2011, there were a total of 229 pre-tests taken and 239 post-tests taken. 

The only tested area in which students did not meet the criterion related to the “70 unit maximum transfer rule.” This issue was addressed in question 6B of the pre- and post-tests.

See Attachment B for detailed results.



	Conclusions / Status

While these test results are encouraging overall, the Office of the University Registrar plans to further refine and develop how the graduation workshop assessments are administered.

Due to the workshops’ time constraints, the administration of the pre- and post-tests is an issue. Students appear to be rushing the completion of the tests; additionally, some students arrive late after the pre-test has been administered, or leave early and are unable to take the post-test. The goal for next year is to develop and administer the pre- and post-tests electronically via students’ campus e-mail.  Students who have signed up for the Graduation Workshops will be allowed to complete the pre- and post-tests during their own time. Moreover, the program used to administer the post-test will offer a more efficient means of capturing the resulting test data. As an incentive, those students who complete the post-test will be granted an early review of their graduation application. 

Pre- and post-test question 6B concerns the “70 unit maximum transfer credit rule,” a difficult concept for students to grasp. In total, approximately fifty percent of the students who took the assessment tests answered question 6B incorrectly. The Office of the Registrar is aware that many students have difficulty understanding the “70 unit maximum” concept, and will scrutinize ways to improve student understanding of this university policy.  

For next year’s Assessment activity, the Office of the Registrar plans to include an additional Program Objective regarding the graduation workshops’ effect on retention and graduation rates.




	Program Objective 1

Develop a strategy to provide information updates to students, faculty and staff regarding the implementation of Executive Order 1037.  Specific information will include academic policies regarding: incomplete grading, withdrawal procedures and unit limits, and repeat course unit maximums.     



	Methods and Measures

Updates will be provided via Sac State Messaging System, department and chair meetings, and web-site portal enhancements. Endorsement of petition process, forms used and criteria used in consideration for exceptions will be garnered from the Academic Policies Committee of the Faculty Senate.  



	Findings

This program objective was met: students, faculty and staff updates regarding Executive Order 1037 and campus academic policies were successfully implemented.

	Conclusions / Status

Next year the Office of the Registrar is considering enhancing the current strategy by including an on-line informational section, which may include a tutorial targeting students who are close to, or have exceeded, their repeat or withdrawal limits. Additionally, the online tutorial may be given to faculty and staff with an assessment using pre- and post-tests.




PLANS FOR THE COMING YEAR

Next year the Registrar’s Office plans to investigate historical retention and graduation rates and the graduation workshop’s attendance rate over a range of years. The objective of the study will be to investigate whether student’s attendance of the Graduation Workshops has an effect on graduation rates. The University Registrar’s web site will be reviewed and updated along with reference points in conjunction with student affairs enrollment operations and support staff.

SUPPORTING DOCUMENTS

Attachment A - Graduation Workshop Pre- and Post-test

Attachment B - Graduation Workshop Pre- and Post-test Results

University Union
Leslie Davis, Executive Director
The University Union (6017) The WELL (6138)

leslied@csus.edu
(P) 916.278.2242

MISSION

The University Union exists for the benefit of students, offering a welcoming environment where students, faculty, staff, alumni, and the greater community participate in campus life. Through outstanding programs, services, and facilities, the Union works to foster personal growth, encourage social interaction, and develop leadership skills. The Union encourages student involvement that leads to memorable experiences, and a community that cultivates enduring commitment, pride, and loyalty toward the University.

GOALS

· Train staff and students to provide customer-oriented service sensitive to the needs of Sacramento State’s diverse campus community

· Enhance student interns’ and assistants‘ interpersonal, leadership, and critical thinking skills; help prepare them for active citizenship beyond college

· Increase the use of the University Union’s programs, services, and facilities by members of the campus community

· Partner with faculty and other Student Affairs units to offer educationally purposeful programs 

POINTS OF PRIDE

· On average, over 14,000 people utilize the Union on a daily basis.

· In response to customer feedback, the Union significantly added to and renovated food service areas (Eco Grounds, Panda Express, Jamba Juice).

· UNIQUE Programs (the Union’s student programs board) has produced an average of 30 collaborative events per year over the past 4 years, involving partnerships and co-sponsorships with 45 distinct and diverse entities from the greater campus community.

· The Design and Visual Communication team achieved the "Best of Show" for three years running in the regional Steal This Idea Award Competition, and two years running at the International Conference level.

· 11th annual Phlagleblast attracted 24,175 people in the Union, and 1,621 played the service safari game.

ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

80% of Student employees at the University Union will report that their leadership skills were improved through their employment. 

	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico. The modified instrument focused on 11 skill areas:

Customer service


Leadership

Communication



Organizational skills

Decision making


Project management 

Problem solving



Work ethics

Time management


Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011 and May 9, 2011 through May 11, 2011

Distribution:

The surveys were distributed online through Student Voice and in paper form.

Distribution Channels:

Email sent to students with a link to the Student Voice survey. Paper surveys were distributed for the follow up period.

Survey Type:

Populations:

Five-point Likert scale and open-ended questions. 

Students employed in the University Union. 

48 out of 96 student employees responded, a 50% return rate.



	Findings

Following are the percentage of respondents who rated the corresponding skill area “very much improved” through their job experience.


The following percentages of students indicated they felt “very confident” (as a result of their jobs) when asked to rate themselves in four leadership-related tasks: working with a team on a project (46%); taking initiative to improve something (42%); organizing group tasks to accomplish a goal (27%);

lead others (25%).

	Conclusions / Status

This objective was met. Overall, more than 80% of student employees working at the University Union reported an increase in leadership skills to a varying degree. Training experiences, coupled with on-the-job experiences, seem to have helped positively advance the skills of the students polled in the areas outlined above. Decision making, problem solving, organizational skills, and project management were the lowest rated areas of the eleven denoted on the survey. Staff will look at ways that these skill areas can be addressed in the individual unit trainings each semester, as well as potentially incorporating operational tasks into weekly work routines which would help to strengthen these traits. In addition, Union staff will work toward increasing survey response rate to more accurately assess average student learning for all student employees.


	Program Objective 1

Increase attendance in programs and services 10% by Fall 2011, based on data collected from students regarding how they receive (and prefer to receive) information about the University Union.

	Methods and Measures

Paid admissions & estimates at UNIQUE/Union-produced events, based on counts of attendees and the percentage of room capacity filled.

	Findings 

There was a 12%overall decrease in attendance at events from Academic Year 2009-2010 (55,983 total attendance) to 2010-2011 (49,150 total attendance). 

	Conclusions / Status

The program objective was not met. Approximately half of the attendance drop is due to 3000 less participants at Phlagleblast, which had only the year before experienced its biggest jump in attendance from 2008 to 2009 (over 6000 additional attendees), after moving from Thursday to Wednesday. Also, while 5 more events were produced in 2010-2011, the Union produced fewer major concerts and lectures which normally draw large numbers of students. Additionally, UNIQUE dropped its involvement in MCC night for programmatic reasons, which typically draws over 1000 people. To determine a way to increase event participation in the future, the Union will gather input from students via a widely distributed instrument, and discuss options with UNIQUE volunteers in Fall 2011. Union staff will use further findings to help decide how best to select and publicize campus events.




	Program Objective 2

Develop and evaluate enhanced University Union programs and services through student feedback received through the NASPA/ACUI Consortium Survey.  

	Methods and Measures

N/A

	Findings

N/A

	Conclusions / Status

Union staff originally intended to deliver this survey in February 2010, but Union staff decided it would be better implemented in early Fall 2011. Staff will administer the survey in mid September; results will be ready to report by late October, and will be included in the 2011-2012 assessment report.




	Program Objective 3

Use relevant portions of the Student Employee Survey to discover if Union student employees feel the customer service training they receive is adequate, and use that information to improve existing or implement new training measures.



	Methods and Measures

The Student Affairs Student Employee survey discussed in Learning Outcome 1 contains a section (several questions) pertaining to student/customer service delivered by student employees. University Union staff analyzed data from this section, and accordingly made adjustments to AY 2011-2012 student employee training sessions.



	Findings

Roughly half of University Union student employees took the Student Employee Survey (48 of 96). 

· 10% of respondents reported they wanted more customer service training

· 73% of respondents reported that their customer service skills had improved much or very much   by working for the University Union

· 55% of respondents stated that customer service was “very much” important to their job


	Conclusions / Status

This objective was met. A main focus at the Union is to provide a variety of services to both the campus and general community; therefore, customer service is at the core of all staff training on all levels. Although a low percentage of students reported a desire for increased customer service, Union management feels that the customer service training still warrants attention. Student employees acknowledge the importance of customer service, and a majority feels that their work has helped their customer service skills. Union management acknowledges that while this self-reported student data is useful, this objective should be revised in the future to capture more objective measurements regarding customer service. In spite of the findings of the Survey, Union management believes that there is still significant room for improvement.

Thus, there are several measures to improve customer service training recently undertaken and planned for the future. The Student Supervisor Summer 2011 Training included a continued focus on customer service, as well as conflict resolution. The Union also scheduled a motivational speaker from Disney in to speak in late August to address all student and full-time staff on the topic of customer service; preliminary reports from event attendees and organizers are highly positive. In addition, the ESO customer survey is currently being revamped to better assess Union customer service performance in upcoming semesters.




PLANS FOR THE COMING YEAR

· Facility Improvements in the areas of security, weatherproofing, and deferred maintenance projects.

· Increased focus on customer service for all programs and events held in the Union by adding needed staffing in the Event Services area. This will ensure readiness for all events and increase response time for customer requests.

· Evaluating the “what’s next” for dining options in the Union

SUPPORTING DOCUMENTS

Attachment A – Student Affairs Student Employee Survey

Veterans Success Center
Jeff Weston, Director
Lassen Hall 3000

jweston@csus.edu
(P) 916.278.6733

MISSION

The Sacramento State Veterans Success Center (VSC) provides multifaceted assistance to prospective and enrolled student veterans and dependents. VSC staff primarily assists students with GI Bill and Dependents Education benefits, the admission application process, and course registration. The center also helps students access campus resources, become involved in leadership activities, and transition into the civilian work world.

GOALS

· Meet the needs of student veterans at key transition periods and throughout their careers at Sacramento State: before admission, during enrollment through graduation, and after graduation into a career and civilian life

· Assess and refine practices, programs, and activities to improve services
· Provide increased student veteran leadership opportunities
POINTS OF PRIDE

· The VSC launched its first ever Veterans Success Academy in Summer 2010, which provided an intensive 5 week leadership course to newly admitted student veterans.     

· The student veteran FTF and transfer one-year retention rates were higher than the overall student population (85% and 86% respectively for veterans, compared to 79% and 84% for student population). 
· The VSC processed GI Bill and related benefits in excess of $4M in 2010-2011. 

· In partnership with the VSC, the campus Student Veteran Organization held its first annual Veterans Diversity Conference. 

· Female veterans make up 28% of all student veterans at Sacramento State; the national female veteran population is only 7%.    
· The VSC, staff and campus administrators were featured in the June 2011 Chronicle of Higher Education. 
· The VSC collaborated with the Vice President of Student Affairs and the CSU Chancellor’s Office to conduct a system-wide assessment of veterans programs across the CSU. 
ASSESSMENT ACTIVITIES 2010-11

	Learning Outcome 1

As a result of the Veteran Success Oriented Campus Project, the leadership within the VSC and the Student Veterans Organization will demonstrate increased knowledge and skill to better serve the needs of Sacramento State student veterans.



	Methods and Measures

Upon completion of the Veteran Success Oriented Campus Project, VSC staff developed a 15-question survey about GI Bill benefits and office practices and administered it at two different times to five student assistants. The first survey was given during the students’ first week of hire. The second survey was given on 6/2/2011 after the end of spring semester. VSC staff then compared the survey results to determine whether increases in knowledge of office practices and veterans benefits had taken place during the student employees’ time in the VSC. See Attachment A for complete questionnaire.



	Findings

There was a significant improvement from the first survey average score (38%) to the second survey average score (89%). The survey results indicate that the student assistants did increase their knowledge of office practices and VSC administered benefits. 



	Conclusions / Status

VSC staff will administer future surveys to a larger group (perhaps beyond student employees) and will gauge more specific objectives, such as an increase of average knowledge by a certain percentage, or an increase of average knowledge within a certain period of time. Furthermore, survey results will be used to improve student employee training practices.




	Program Objective 1

Increase student veteran utilization of the VSC and the Student Veteran Organization (SVO) for leadership activities including workshops, seminars, conferences, and bi-monthly leadership meetings.



	Methods and Measures

The VSC recorded the number of conferences, workshops, and career fairs conducted from the 2009-2010 academic year to the 2010-2011 academic year. 



	Findings

The VSC doubled its number of workshops from five in 2009/ 2010 to ten in 2010/ 11. The VSC also partnered with the SVO to host its first ever Veterans Diversity Conference in November, 2010. Additionally, the VSC and the Career Center hosted a highly successful Veterans Career Fair in February, 2011.

	Conclusions / Status

Overall, the VSC and student veteran groups did conduct more activities in 2010/2011 than in 2009/2010. However, VSC conducted very little qualitative assessment of outcomes associated with those events. VSC staff will develop and administer assessments related to future events, and will solicited feedback from participants using Student Voice surveys and questionnaires, and other methods. 


PLANS FOR THE COMING YEAR

· The VSC will expand to accommodate a veterans’ lounge and study area by the fall 2011. 

· Effective spring 2012, the VSC will conduct its operations in a virtually 100% paperless office. 

· The VSC will partner with the Veterans Alumni Chapter to increase its membership. 

· Staff will administer 10 Safe Zone sessions to faculty/staff and will develop an online training module. 
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MISSION

The WELL is Sacramento State’s state-of-the-art fitness, recreation and wellness facility, and the home of Student Health and Counseling Services and PEAK Adventures. Its overall purpose is to promote lifetime wellness through collaboration, education and innovation for students and the greater campus community. The WELL provides and hosts a wide variety of outstanding and cutting edge recreational programs, services, and facilities.

GOALS

· Train staff and students to provide customer-oriented service sensitive to the needs of our multicultural campus community

· Enhance students’ (interns and assistants) interpersonal, leadership, and critical thinking skills; help prepare them for active citizenship and leadership as Alumni

· Increase the use of the The WELL’s programs, services, and facilities by members of the campus community

· Partner with faculty and other Student Affairs units to offer purposeful programs that work toward the education of participants

POINTS OF PRIDE

· 60% of Sac State students have enrolled as WELL members as of May 2011. 

· Sac State broke the Guinness World Record for the largest indoor dodge ball game.

· During the grand opening event, the WELL hosted over 8,000 attendees for tours, demonstrations and the ribbon cutting ceremony.

· 93.4% of freshmen respondents in the NIRSA/NASPA survey reported The WELL was an important factor in shaping their decision to stay at Sac State.

· The WELL received LEED (Leadership in Energy and Environmental Design) Gold Certification in May 2011.

ASSESSMENT ACTIVITIES 2010-11

	Student Learning Outcome 1
80% of student employees at The WELL will report that their leadership skills were “very much” improved through their employment.



	Methods and Measures

The Student Affairs Assessment Committee (SAAC) in collaboration with division directors, modified a Student Employee Survey administered previously by CSU, Chico (see Attachment A). The modified instrument focused on 11 skill areas:

Customer service                               Leadership

Communication                                 Organizational skills

Decision making                                 Project management 

Problem solving                                  Work ethics

Time management                             Cultural awareness and social responsibility

Teamwork/Collaboration

Collection Dates:

March 8, 2011 – March 29, 2011.

Distribution:

The surveys were distributed online through Student Voice.

Distribution Channels:

Email sent to students with a link to the Student Voice survey.

Survey Type:

Five-point Likert scale with a “not applicable” option and open-ended questions that allowed students to describe use of each skill.

Four questions taken from the Multi-institutional Leadership Study that  measured leadership confidence levels were also included to compare with prior findings. These questions used a four-point Likert scale.

Populations:

Students employed in Student Affairs between Fall 2009 and Spring 2011.



	Findings

The modified instrument focused on 11 skill areas: customer service, communication, decision making, problem solving, time management, teamwork, leadership, organizational skills, project management, cultural awareness and social responsibility, and work ethic.

Following are the percentage of respondents who rated the corresponding skill area “very much improved” through their job experience.


The following percentages of students indicated they felt “very confident” (as a result of their jobs) when asked to rate themselves in four leadership-related tasks: working with a team on a project (61%); taking initiative to improve something (56%); organizing group tasks to accomplish a goal (47%);

lead others (47%). See Attachment B for complete results.



	Conclusions/Status

This learning outcome was not met: across the 11 categories, an average of roughly 53% of student employees reported that their skill was “very much improved.” Thus, WELL management will implement further measures to work toward increasing student employees’ development, especially in particularly low-scoring areas (i.e. cultural awareness and responsibility, project management).

The first program The WELL will develop is an on-line training module for student staff that will cover expectations, policies, producers and general information on the WELL and UUOCI. This training will help student staff better understand expectations and general rules in order for them to feel confident in their positions, allowing them to be better leaders. The program under development is a leadership workshop for Student Supervisors, consisting of a once a month, one hour workshop covering a different management/leadership topic each session.

Additionally, WELL management will evaluate this learning objective and possibly revise it to accommodate a different range of student employee responses (e.g. participants’ responses that indicate reported skill increases other than “very much,” since some employees, for example, may already feel that they had good skills in a particular area, and the level of change may not be as significant for them.)



	Program Objective 2

The WELL will use student responses collected via the NASPA/NIRSA consortium survey to develop and/or enhance programs and services.  



	Methods and Measures 

Collection Dates:
10/14/11 – 12/15/11

Distribution:  

Online through Student Voice
Distribution Channels:
Emailed link to students
Survey Type:

The NASPA/NIRSA survey contained both Likert and open-ended questions
Populations:

3,908 respondents out of 28,000 students enrolled in Fall 2010 semester at 


Sacramento State University (14% return rate)



	Findings

The NIRSA/NASPA survey indicates that the two most requested services are additional strength equipment and additional cardio equipment (requested by 42.32% and 32.46% of respondents, respectively). 



	Conclusions / Status

In response to these findings, the WELL will purchase additional strength and cardio equipment. Fitness staff have created a plan to move existing equipment into the 2nd floor lounge to create an additional circuit for WELL members. The lounge will be relocating to the 2nd floor of the WELL, in front of the Rock Wall.




	Program Objective 3

WELL staff will evaluate and improve customer service training methods to better work toward fulfilling members and participants’ expectations.



	Methods and Measures  

The WELL administered the “How WELL are we doing?” Customer Service Survey, via an online link distributed to members, and at the front counter where patrons could complete the survey in person. 

Collection Dates: 
10/14/11 – 12/15/11

Distribution:  

Part 1: Online through Student Voice




Part 2: Distributed via hard copy and collected by WELL management
Distribution Channels:  
Part 1: Student Voice via emailed link to students



Part 2: Emailed to WELL management to distribute to student staff.  
Survey Type: 

Likert and open-ended question surveys.

Populations: 

3,908 respondents out of 28,000 students University enrolled in Fall 2010 



semester at Sacramento State University (14% return rate)

Collection Dates:   
Part 1: 3/30/11-4/15/2011




Part 2: 5/9/2011 – 5/11/2011

See Attachment C for complete survey.



	Findings 

According to the survey data:

Question Q39, 2440 respondents: When asked to rate their level of agreement that WELL staff members are friendly, 44.84% of respondents strongly agreed, 38.81% agreed, 10.82% neither agreed nor disagreed,  1.60% disagreed, 78% strongly disagreed, 3.16% reported they had no basis upon which to judge.

Question Q40, 2426 respondents: When asked to rate their level of agreement that WELL staff members are knowledgeable, 33.92% of respondents strongly agreed, 36.64% agreed, 17.15% neither agreed nor disagreed, 2.68% disagreed, 1.07% strongly disagreed, and 8.53% reported they had no basis upon which to judge.

Question Q41, 2423 respondents: When asked to rate their level of agreement that WELL staff members are able to answer questions, 39.79% strongly agreed, 38.34% agreed, 12.79% neither agreed nor disagreed, 1.86% disagreed, .66% strongly disagreed, and 6.56% reported that they had no basis upon which to judge.

See Attachment D for complete results (very large document).



	Conclusions / Status 

This objective was met. Based on the survey’s findings, roughly 80% of respondents “agree” or “strongly agree” that WELL staff are friendly, knowledgeable, and available to answer questions.  However, the WELL’s goal in the future will be to have over 50% of survey respondents “strongly agree” to the aforementioned categories. Thus, WELL staff will dedicated a significant portion of spring training (2 hours) to reviewing and teaching “proper” customer service methods. WELL management will include additional customer-service related questions in the next survey, slated for Fall 2011.




	Program Objective  4

Increase student membership of The WELL by 10% in Spring 2011 in part by creating an aggressive membership campaign. Additionally, gather data on how students and/or members of the WELL are receiving information about the WELL, and how they would prefer to receive information about its programs and services.



	Methods and Measures

WELL staff collected data: 1. The WELL CSI point of sales software reports for membership data; and 2. the NIRSA/NASPA Survey for information sharing data.

Collection Dates:
10/14/11 – 12/15/11

Distribution:

Online through Student Voice
Distribution Channels:
Emailed link to students
Survey Type:

The NASPA/NIRSA survey contained both Likert and open-ended questions
Populations:

3,908 respondents out of 28,000 students at Sacramento State University 



enrolled in Fall 2010 semester (14% return rate). 



	Findings

The objective of increasing membership by 10% was met and exceeded. Student membership went from 13,924 (Nov. 2010) to 16,383 (May 2011), a 17.6% increase. The WELL’s membership of 16,383 represents 60% of the spring student population.

53.64% of respondents reported they learn about WELL activities and events by word of mouth; 37.15% by posters/flyers; and 36.66% by webpage. 52.18% of respondents agreed that Recreational services and programs are effectively promoted.



	Conclusions / Status

Student membership increased significantly in the spring 2011 semester. The increase of 17.6% seems largely due to increased awareness of The WELL’s programs and services due to WELL staff’s participation in campus fairs and events including Club Days in the Quad and the Grad Fair. In addition, Sacramento State as a whole increased in overall student population from fall to spring, which undoubtedly affected WELL membership.  The WELL will in the future implement a marketing mix comprised of word of mouth, print media, and web-based materials. The new objective is to increase reported student awareness of recreational programs and services by 10% for each delivery method. The survey will also collect data on how students would prefer to receive information about The WELL’s programs and services.




	Program Objective 5

75% of surveyed WELL members will report increased or improved wellness behaviors in accordance with the Seven Dimensions of Wellness model.



	Methods and Measures

Collection Dates:

10/14/11 – 12/15/11

Distribution:  

Online through Student Voice
Distribution Channels:
Emailed link to students
Survey Type: 

Likert-style and open-ended questions
Populations: 

3,908 respondents out of 28,000 students at Sacramento State University 



enrolled in Fall 2010 semester (14% return rate)



	Findings

This objective was met and exceeded. 90% of the Sacramento State students who completed the NIRSA/NASPA consortium survey reported that participation at The WELL has increased or improved their overall health. 



	Conclusions / Status

This result indicates The WELL is accomplishing its mission of encouraging “Lifetime Wellness through education, innovation and collaboration.”

A possible caveat to this result is that the measurement tool is a standardized survey endorsed by NIRSA and NASPA, and not one specific to the Seven Dimensions of Wellness Model. The specific question referred to “overall health,” which is open to various interpretations, and could result in possible errors when specifically assessing wellness behaviors. This objective refers to wellness behaviors specifically in accordance with the Seven Dimensions of Wellness model which were not directly measured in the survey.

For future assessments, The WELL plans to continue to use the NIRSA/NASPA survey in order to participate in the nationwide benchmarking study of NIRSA/NASPA; however, it will be beneficial to devise objectives in accordance to available measurement tools.




	Program Objective 6

Conduct a longitudinal study that will evaluate self-reported changes in student wellness behaviors in relation to retention and graduation to determine the impact of the WELL facilities, programs and services on student success.  



	Methods and Measures

Collection Dates:   
Part 1: 10/1/2011-4/30/2011

                                 
Part 2: 2/17/2011 – 4/30/2011

Distribution:

Online through Student Voice
Distribution Channels:
Emailed link to students. Data is stored based on student IDs in a separate file 



through Student Voice.
Survey Type:  

Likert and open-ended questions
Populations:

Approximately 1,100 first year students exclusively from First Year 




Experience/Freshman Seminar classes were sent the survey and 128 students 



responded, an 11.6% response rate

See Attachment E for a draft of the survey.



	Findings

71% of respondents identified one or two dimensions of wellness in which they intended to modify their behavior over the next six months. Most reported changes involved physical wellness and financial/career wellness. This objective cannot be fully assessed until the longitudinal and graduation/retention data is compared in 2 years.



	Conclusions / Status

This objective is in progress. The purpose of the longitudinal study is to identify students’ knowledge, attitudes and behaviors associated with the seven dimensions of wellness (intellectual, environmental, socio-cultural, career/financial, physical, emotional and spiritual) before and after the opening of The WELL. The preliminary results indicated 71% of the respondents were serious about making changes in one or two dimensions of wellness over the next six months.  

These results seem to be a positive indication of students’ intention to modify their behavior, but the larger effect on their knowledge, attitudes and behaviors associated with the seven dimensions of wellness is not measurable at this time. If students self-report behavior change only 6 months later, it is difficult to assess if it was due to participation at The WELL or other circumstances.

The Horizontal Assessment team has agreed to reevaluate the measurement tool used to assess wellness, as well as consult with other departments on campus. For future studies, WELL staff will find a way to incorporate graduation and retention rates, in an attempt to assess the impact of The WELL on student success.




PLANS FOR THE COMING YEAR

· Horizontal Assessment team will reevaluate the wellness survey tool and compare graduation and retention rates with participation at The WELL

· Install additional lockers to accommodate the high demand for locker space based on member feedback

· Create a fitness circuit area as a result of student feedback by adding additional free weight equipment and cardio equipment

· Construct an Intramural and Sport Club resource center to increase exposure and participation for both program areas

· Host on July 29, 2011 the NIRSA Nor-Cal Workshop

· Host the first annual WELL Open House event on September 1, 2011

· Implement a formalized new hire orientation and student development program for all student staff

SUPPORTING DOCUMENTS

Attachment A - Student Affairs Student Employment Survey

Attachment B – The WELL Student Employee Survey Results

Attachment C - “How WELL are we doing?” Survey
Attachment D – “How WELL are we doing?” Survey Results
Attachment E - WELLNESS Longitudinal Behavioral Study Draft 
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